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FROM THE EDITORS 


With this first issue of volume IV, THE COORDINATOR enters a 
new "developmental stage". It becomes a quarterly journal with 
(we hepe) greater interest and value than ever before. In size 
and content it is much expanded. The editors hope it will come 
eventually to have regional rather than merely local significance 
in the field of family life, social hygiene and mental health edu- 
cation, 


This first issue is typical of others to come only in general size 
and usefulness. Each issue will have a special focus on some 
aspect of the complex subject in which we are all interested. Suc- 
cess of the new plan depends on two factors: (1) Contribution of 
material for publication and (2) subscriptions, 


Obviously, publication costs of The Coordinator in the new format 
greatly exceed anticipated income at the rate of $2.00 per year. 
However, the deficit will be met through the generosity of the E.C. 
Brown Trust, if the response to the new publication ( in terms of 
memberships in the Council or subscriptions from those outside 
Oregon) indicates that it satisfactorily fills a need. We cordially 
invite memberships, subscriptions,and materials for publication. 
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PREFACE 


By Keith A. Bell, 
Film Guide Editor 


The film guides in the Film Guide Issue of the Coordinator were pre- 
pared to assist you in your educational functions in the field of family 
life. They should help you become better acquainted with some of the 
films which are related to your work and available in Oregon, It is 
hoped these guides will make your film showings more effective. 


We have attempted to arrange the guides for maximum usefulness. 
These guides are punched for three ring notebooks, If later guides 
should be developed (as we hope they will be) you can readily add them 
to the ones in this issue. Certain of the guides have references, but 
only in case the reference seemed to have a particular bearing on the 
film. Only pamphlets or articles readily available in Oregon have 
been listed. 


The Oregon sources of the films are indicated by initials inthe identi- 
fying data in the first line of the film guide. The sources are: 


ECBT -- E. C. Brown Trust, 220 S. W. Alder Street, Portland, 
Oregon. Films are loaned free to all persons and agen- 
cies who register with the E.C. Brown Trust for use of 
its materials, The Trust also handles films belonging 
to the Mental Health Association of Oregon, 

MHAO-- Mental Health Association of Oregon, 429 Park Building, 
Portland 5, Oregon. MHAO films are all in the custody 
of the E.C. Brown Trust and may be borrowed from that 
source, 

OSBH -- Oregon State Board of Health, Film Library, 1400 S.W. 
Fifth Avenue, Portland, Oregon, Films are loaned free 
to all responsible agencies and individuals in the state of 
Oregon, (Films should be requested through local health 
departments whenever possible. ) 

SDVI -- State Department of Visual Instruction, OregonState College, 
Corvallis, Oregon. A rental or service fee is required 
on all films to defray costs of handling, upkeep and royal- 
ties. See SDVI film catalog for specific information. 

LAP -- Library Association of Portland, 801 South Tenth Avenue, 
Portland, Oregon. This library serves Multnomah County 
only. Borrowers must secure a library card. The library 
does not provide mail or delivery service. Borrowers 
must pick up the film at the downtown library. 


Sponsorship for the preparation of these film guides was given by the 
Oregon Coordinating Council on Social Hygiene and Family Life, through 


its Committee on Materials. Financial support was provided by the 
E. C. Brown Trust. The members of the committee are: 


Lester A, Kirkendall (Chairman), Associate Professor of Family 
Life Education, Oregon State College, Corvallis. 


Mary Bowman, State Department of Education, 106 State Library 
Building, Salem. 


Amo DeBernardis, Assistant Superintendent of Schools, Portland 
Public Schools, 1814 N.E. Dekum Street, Portland, 


Donald Derby, Health Education, Mental Health Association of 
Oregon, 429 Park Building, 719S.W. Alder Street, Portland. 


Charles Fast, Oregon Tuberculosis and Health Association, 605 
Woodlark Building, Portland 


Mrs. Wilbur Falloon, Oregon Cancer Society, 429 S. W. Fourth 
Avenue, Portland. 


Mrs. Lloyd F. Lee, 3233 S. W. Primrose, Portland. 


Curtis Reid, Director,Department of Visual Instruction, General 
Extension Division, Oregon State College, Corvallis. 


Mrs. John Weiman, 10819 S. W. Capitol Highway, Portland. 


This group studied the films on family life, human development, and 
social hygiene which were available in Oregon and were being used 
consistently by institutions and groups in studying problems of men- 
tal health and family life. From this study a list of films was pre- 
pared for which guides were written, Writers of the film guides were 
Mrs. Margie R. Lee, Lester A. Kirkendall, Oregon State College, 
Corvallis, and Keith A. Bell, Cascade College, Portiand. Thomas 
Poffenberger, University of California at Davis, wrote the guide for 
"Palmour Street". Curtis E. Avery, Director of the E. C. Brown 
Trust is responsible for the ''Human Growth" guide. Publication is 
through the E. C. Brown Trust of Portland, 


S UGGESTIONS FOR SHOWING THE FILMS 


3. 


4. 


The guides are not a substitute for previewing the film. Become 
acquainted with the film before you show it. 


Plan your procedures--what you expect to accomplish, how you 
will introduce the film, how the film is to be shown, what you will 
do after the showing. 


Prepare the group for seeing the film, It is usually wise to give 
some idea of the filmcontent. Usually the audience gets more out 
of the viewing if its members are looking for certain points. 


When the showing is complete give the audience a few moments to 
adjust and gain their equilibrium. Perhaps there will be need to 
improve the ventilation, Some may wish to change their seating. 


Create a permissive atmosphere which allows members of the 
audience to ask any questions or discuss anything they wish with- 
out being confined to the express content of the film. 


Film damage is expensive, and in most cases unnecessary. If the fol- 
lowing points are observed, film damage can be kept at minimum and 
the film showings made more effective. 


l. 


2. 


Inspect the film to see if it is rewound and ready for use. 


Don't ruin a sound film by running it through a silent projector. 
Sound film has sprocket holes on one side only. 


Keep films away from radiators or heating units, Heat dries out 
the emulsion and makes the film brittle. 


Clean the film-gate and channel before each showing of the film. 
Dirt in the channel leaves scratches on the film. Cleaning can be 
done by a brush, preferably, or by a soft cloth, 


: 
POINTS AND PRECAUTIONS ON PROJECTION i 


Check to see that the lens is clean. A clean lens insures optimum 
clearness of the picture. Use lens tissue to clean the lens, 


Thread the film carefully, making sure that the holes are engaged 
in the sprocket teeth. If the machine makes it possible to do so, 
turn the mechanism by hand long enough to see that the film is 
running properly and that the loops are being maintained above and 
below the film~gate. 


Watch the film when you start the motor. If film is not going 
through the channel properly or if either of the loops disappears 


stop the projector immediately. 


When it is necessary to stop the machine while the film is threaded, 
turn off the lamp and the sound first to avoid scorching the film. 


If a film breaks while itis being projected, overlap the broken ends 
on the take-up reel a sufficient distance to hold, and continue 
showing. DO NOT USE PINS OR SCOTCH TAPE TO HOLD 
BROKEN FILM TOGETHER, 


Be sure the take-up reel is large enough to hold the film, 


Follow the instructions ofthe film library from which you obtained 
the film. If the library requests you not to rewind the film, return 
it without rewinding on a reel the same size as the one on which it 
came to you. If rewindingis desired, rewind the film on the library's 
own reel. 


| 
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USE AND OBJECTIVES OF EDUCATIONAL FILMS 


By Mary Bowman 
and Donald Derby 


The uses to which educational films are put are varied, The specific 
uses are determined by: (1) the viewer and his needs, (2) the discus- 
sion leader and his objectives, and (3) by the program chairman and 
his goals. 


In most instances the three uses are inter-dependent and one use will 
influence the other so that the final selection of a particular film is 
based on all three factors, That is, the needs of the viewer (audience) 
should determine the goals of the program chairman, who in turn 
selects a discussion leader who will strive to reach the common ob- 
jectives of the group and the chairman. As an aid in selecting the 
film most suitable for the particular needs of a group, the film guides 
include a list of possible objectives for each film. However, the out- 
comes or specific objectives which are achieved are personal and will 
differ in different situations and with different individuals, Therefore, 
no listing of objectives of a given film can be all-inclusive. 


No film should be considered a substitute for teaching; nor is any film 
complete in itself. Rather, educational films should be thought of as 
aids and tools intended to assist you in accomplishing your objectives 
and as supplements to your work. All films should be previewed and 
followed by some integrating, generalizing, and experiencing activity 
such as discussion, research on or exploration of some particular 
phase of the topic, role playing, socio-drama, or problem-solving. 
Only when such activities are provided can films be truly effective. 
Films should, therefore, be used as part of a planned educational ex- 
perience built around specific objectives and goals. 


In general, films of the nature described in this guide will be used with 
individuals who are in need of guidance in personal or family relation- 
ships, individuals who are interested in understanding, and thereby 
personally avoiding conflict behavior, or individuals with a professional 
interest in the study of behavior and who may have some responsibility 
in the guidance of others, Each film guide states the groups for which 
the film seems appropriate. Regardless of the group, the value of the 
film lies in the fact that its showing presents a definite behavior pat- 
tern in a specific situation and thereby provides a common experience 
for all members of the group. 


These films are laden with emotionally significant situations and 
occurrences. Viewers will, in varying degrees, project themselves 

into and identify with these situations and occurrences. In this man- 
ner the films set the stage and focus attention upon the subject matter, 
forming a common basis of experience for discussion, 


The showing of the film should be followed by some kind of experience 
which permits questions and release of feeling. Discussion, given 
direction by a skilled leader, should be made a meaningful group ex- 
perience with a free and open interchange of ideas. Thus the view- 
er becomes a participant and is provided an opportunity to benefit 
from the reactions of others, to express or contribute his own reac- 
tions, or to gain personal insight into his own problems, Questions 
or problems are suggested in each film guide as an aid to the leader 
in stimulating discussion. As the members of the group begin to 
participate freely, the discussion leader will find less need to rely 
upon the suggestions contained in the film guide. 


Some of the films set up dilemmas which must be reacted to in some 
way if any real value is to come from the film. These afford prob- 
lems for discussion afterthe filmis shown, or they may be approached 
through discussion and socio-drama. For variety and for creative 
thinking it is helpful to stop some of the films after a problem situa- 
tion is presented, and previous to whatever solution the film may 
portray. The group may then compare their solutions with what is 
presented in the film. 


Sometimes the guides point out weaknesses, limitations, and incom- 
pleteness in the films, Frequently it will be wise to bring out these 
weaknesses and use them as points of departure for a discussion, 
Few of the films are intended to be a complete story, but are rather 
a means te stimulate discussion on important problems. They may 
help viewers get insight into their own motives and attitudes. Some of 
the films may create problems for the viewers and stir troublesome 
feelings of guilt and anxiety. Such films can be psychologically dam- 
aging unless handled expertly. The discussion leader should watch 
for symptoms of such feelings and seek to assist persons who are 
troubled by getting them to participate in the discussion, Role play- 
ing and socio-drama are particularly useful in such cases. Individ- 
ual counseling may be needed by some persons, 


Evaluation of what has been accomplished through the use of the films 
is desirable, This may be done in several different ways. The 

leader may pass out post-meeting evaluation slips asking simply: 
“What were the strong points of this film discussion? What were 


| 


its weaknesses?" By filling these out anonymously, some group mem- 
bers feel freer to express an opinion than if they were to speak aloud, 
Results should be made known to the group--then or later. A simple 
check-~list can be devised if the leader prefers, or he may hand out 
blank sheets of paper for spontaneous comments, A skilled observer 
also can help by reporting what has taken place, 


The subject matter of these films is designed to (1) bring out aclearer 
understanding of the broad limits of acceptable behavior in personal 
relationships, (2) develop insights into the emotional needs of all per- 
sons and the development of personality, and (3) develop insights into 
the dynamics of human behavior. These insighis should include the 
knowledge that 


a. Behavior has sufficient cause 
b. Behavior is emotionally motivated 
Ce Behavior is learned and is pattern-like 


d. Behavior is amenable to change through self-knowledge 


Because of their potential effect upon the viewer, the films should 
neither be shown to groups whose wishsimply is to be entertained 
nor when there is insufficient time for adequate discussion or follow- 


up. 
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AGE OF TURMOIL 
Film Discussion Guide 


McGraw-Hill (Adolescent Development Series), 1953. Sd, b&w, 20 min. 
(ECBT) 


Suitable Groups: Parent or adult groups in PTA's, churches, and clubs; 
adolescent groups ina YMCA, a YWCA, churches, schools, or 4-H groups 
when under the guidance of a mature discussion leader, or for professionals 
working with young people in schools, churches, or community groups. 


Possible Objectives: 
~ 1. To foster an understanding of the general characteristics of adolescence 
in American society. 
2. Toclarify causes of conflict between parents and adolescents. 
3. To indicate techniques and attitudes which will foster better relation- 
ships between adolescents and their parents. 
4, To emphasize individual differences between adolescents. 


Content: This film shows behavior which reflects the emotional ups and downs 
of three girls and three boys, early teen-agers. Particular attention is given | 
to interactions between adolescents, and between the teen-agers and their 
parents. The settings for the episodes, the homes of the adolescents; the tim 
ing, one Friday afternoon and evening. First, the three girls are shown in 
their homes; then the three boys. The film briefly summarizes the home 
situations for all six. 


Special Comment: This film is part of the larger scene of adolescence, and 
it may be well for the group to consider other phases of the growing-up pro- 
cess, e.g. vocational selection, health problems. This means that ample 
time should be allowed for discussion. When the picture is shown to youth 
groups--in school or elsewhere--greater benefits are more likely to be de- 
rived when the age range is small--two to three years at the most. It would 
pose difficulties to show the film to a group aged 10 to 19 years, or even 

12 to 17, because of variations in maturity, interests, and viewpoints. 


The film could easily leave the feeling with both adolescents and parents that 
this period must be an "age of turmoil''. The discussion leader may want to 
leave a more positive, hopeful feeling with the group than is sometimes left. 


Suggested Points for Discussion: 
1. Such aspects of behavior as giggling, unconstructive criticism, and un- 
realistic ideas concerning one's future are said in this film to be "normal". 


) 


ii. 


Does that mean the same behavior as portrayed here will be, or need 
be, found in all adolescents? If it need not, what will prevent it? 
The film might be stopped after the home life of the three girls has been 
pictured and again after the home life of the three boys has been shown. 
The viewers might like to discuss (l) the relationships which exists with- 
in each home and (2) project the adolescent adjustment shown in the film 
into adulthood. What kind of adults may each of these adolescents be- 
come? Another way of getting at this might be to ask those viewing the 
film to keep in mind a particular adolescent and to anticipate what kind 
of an adult this adolescent might become. 

What problems of social behavior and adjustment arise when girls make 
advances to boys as Sally and Joan did? 


. What kind of sex education is needed by these youths? 


The film refers approvingly to ''a gradual increase" in the amount of in- 
dependence given an adolescent by his parents. How is this accomplished? 
Give examples of parent-adolescent points of friction. If both parents 

and youths are in the same audience it may be interesting to compare 
parent and youth answers. What is back of the parents' attitudes in the 
instances shown? 

To what extent should parents set and/or enforce rules and restrictions? 
How much should adults try to mold children? Were the parents in this 
film good or poor on these points? 


. What differences are there among ''typical'' 12- and 15-year-old people? 


Between girls and boys at these ages? 

Do we expect all children to go through the phases shown? What are 

some of the differences individuals display? 

Persons in the group may volunteer or be asked to "act out'' certain scenes 
which should last only long enough to make a few points for discussion. 
Examples might be: 

a. Show how the mother and daughter-on-phone scene could have been 
handled differently. 

b. Show how the father might get his son to mow the lawn willingly. 

c. Develop the scene of the girl who likes to cook. One scene might 
show the reasons for solitary cooking; another, some of the pos- 
sible social consequences of her adjustment. 

Did these six young people seem to make important contributions to their 
homes, schools, or community? Do you suppose they were important 

to anyone for what they contributed to some enterprise? What clue 

does this discussion give to improved adolescent adjustment? 


Reference: ''How To Live With Parents" by Gladys Jenkinsand Joy Neuman. 
Sold by Mental Health Association of Oregon, 429 Park Building, Portland 5, 
Oregon. 40¢ For adolescents. 


2. | 
3 
5. 
6. 
9. 
10. 


ARE YOU READY FOR MARRIAGE 
Film Discussion Guide 


Coronet, (Guidance Series), 1950. Sd, bkew, 15 min. (SDVI) 


Suitable Groups: High school and college classes in preparation for 
marriage or psychology. Youth groups in churches and other youth or- 
ganizations. Classes or groups of youth leaders. 


Possible Objectives: 

l. To bring out factors associated with readiness for marriage. 

2. To emphasize the value of counseling concerning matters relating 
to marriage readiness and mate selection, 

3. To emphasize the importance of taking time in mate selection. 

4. To show the need for basing affection on concrete characteristics 
which will produce a sense of unity and closeness, 


Content: The film opens with a prolonged love scene on the doorstep of 
Sue's home, where Larry, has just asked Sue to marry him and she has 
consented. The next scene develops the story. Larry is 19 and Sue is 
18. She is just ready to be graduated from high school. Larry is ex- 
plaining to a friend how they have planned their marriage when Sue en- 
ters terribly distressed. She has met opposition to their immediate 
marriage by her parents. Larry proposes elopement, but this solu- 
tion is rejected by both. Sue then suggests that they goto Mr. Hall, a 
marriage counselor at the church, Mr. Hall talks with them and in- 
troduces the concept of ''psychological distance". He decries the ro- 
mantic concept of love with which Larry and Sue are evidently smitten. 
His points help convince Sue and Larry that they are moving too fast. 
Later conversations include Sue's parents. As the film closes Sue and 
Larry have made such strides in diminishing the ''psychological distance" 
between them that her parents suggest they can soon announce their en- 
gagement. 


Special Comments: This film makes a strong case against an overly ro- 


mantic approach to marriage and should help to dispel the idea that adults 
and young people cannot talk about matters of love and mate selection. 


The counselor's use of 'gadgets'' may leave the impression that coun- 
seling is done with charts, and graphs. These devices as used in the 
film may even be a bit distracting, particularly to older people whose 
interests are more in procedures than in the interests of young people. 
Probably this is an issue just as well avoided when working with youth 
groups, but the discussion leader should know that it is there. 


y 


Suggested Points for Discussion: 

1. Have Sue and Larry made realistic marriage plans? It might be well 
to discuss the problems involved in certain of their plans, e.g., for 
Sue to discontinue her education, for Sue to work full-time, forthem 
to count on using the money her parents were to give her for college. 

2. Do couples ever get this deeply involved in so short a time? 

3. Pick out features in this relationship which indicate a high degree 
of infatuation. How would mature love differ from the feelings they 
express? Does Sue believe that "love conquers all''? 

4. Should a couple, assuming their backgrounds are very similar, ever 
get married at this stage in their relationship? 

5. Were Sue's reasons for rejecting the elopement idea good or bad? 

6. Do we tendto make so much of showers, parties, and the wedding dis- 
play that for some girls these tend to become ends in themselves ? 

7. Did Mr. Hall give a satisfactory answer to Larry's question when he 
asked how one could know when it was true love? Could you add any 
points ? 

8. Is there a problem involved in concluding that a dating relationship 
should eventuate in marriage because a couple like Larry and Sue 
find so many interesting things to do and talk about, e.g., movies, 
popular songs, orchestras, and dancing? Are the interests of a dat- 
ing relationship sometimes interests which could hardly carry over 
into marriage? Can people hold the same interests in activities and 
still be fundamentally different? 

9. Is it important for a wife to be interested in her husband's chosen pro- 
fession? Compare the demands made on the wife of an engineer, a 
clergyman, a doctor. What difference can a wife make in her hus- 
band's professional success? 

10. Even if Sue's parents had agreed to her immediate wedding, does Sue 
display enough independence from her parents to be engaged or mar- 
ried? If a couple can announce their engagement only as their parents 
consent, are they mature enough or independent enough to be married? 

ll. Point to any signs you see the indicate Larry and Sue should "go slow- 
ly"' rather than rush into marriage. 

12.Can a couple be engaged and still not be "real friends"? Ina joke two 
girls were discussing the boy friend of one of them, This girl said, 
"Well, kid, I love him, but I don't know if I like him". Is this possi- 
ble? 

13. What is meant by the expression that one must work to make a mar- 
riage go? How does one work at a marriage? If a couple has to work 
at a marriage, is it not a sign that the marriage is a poor one, or that 
the couple is not in love? 


References: "So You Think Its Love". Sold by Mental Health Association 
of Oregon, 429 Park Building, Portland 3, Oregon. 25¢ (for adolescents). 


CHOOSING FOR HAPPINESS 
Film Discussion Guide 


McGraw-Hill (Marriage Series), 1950. Sd, bew, 14 min. (ECBT, SDVI) 


Suitable Groups: High school or college students, particularly those in 
the late teens or twenties. Any group interested in understanding the 
nature of love and the problem of wise mate selection. Helpful for adults 
who advise young people. 


Possible Objectives: 
1. To foster the idea that ouccunulal mate selection is in part a func- 
tion of knowing yourself. 


2. To emphasize the point that there is a problem of mutual accommo- 
dation in the selection of marriage partners. 


Content: The film opens with Mary, a college junior, musing about the 
problem her friend Eve has with boys. Eve has never been able to set 
up a satisfactory relationship with a boy. ''Something always happens" 
to make the relationship break off unhappily. 


Eve's relationships with her boy friends are pictured in succession. There 
is Alex, a football player who is concerned with his popularity and appear- 
ance, Then comes Arthur, whose passion is math. He is followed by Steve, 
whose chief interest is his shop and woodworking activities. Finally there 
is John, who angers Eve because he insists on returning his friend's car as 
promised just at the time Eve wants him to use it to take her swimming. 


Through these episodes there is mounting evidence of some selfishness on 
Eve's part, and a desire to make the boys do as she wants them todo. The 
film closes with no definite conclusion beyond the idea that persons who are 
contemplating marriage must be willing to accept each other as they are, 
at least within reasonable limits. 


Suggested Points for Discussion: 
1, Why did Alex's popularity annoy Eve? Or Arthur's absorption in mathe- 


matics? Or Steve's preoccupation with his shop? Or John's insistence 
that he must take the car back to his friend? 

2. What did Eve really want from a boy when she was dating? 

3, Why did "something always happen" to each dating situation in which Eve 
was involved? 


4. What kind of marriage partner would Eve need to get along well? | 
What kind ofa a partner would she herself make? 


5. Can you anticipate what kind of experiences have led Eve to be the 
kind of person she is? 


6. Can Eve change in accordance with Mary's suggestions if she '"de- 


cides" she wants to? How does change take place in port! What . 


part does "decision to change" have. in the process? 


7. The group might want different bidiieas to role-play, or act out how 
Eve would have liked to have Alex, or Arthur, or Steve, or John 
behave in their relationship with her. 


Reference: ''Why People Change" by Dr. Ian Stevenson. Sent on re- 
quest by E. C. Brown Trust, 220 S. W. Alder Street, Portland 4, 
Oregon. For leaders. 
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CHOOSING YOUR MARRIAGE PARTNER 
Film Discussion Guide 


Coronet, 1952. Sd, bew. 13 min. (SDVI) 


Suitable Groups: High school and college classes in preparation for 
marriage or psychology. Youth groups. Classes or groups of youth 
leaders. 


Possible Objectives: 

1. To point out that mate selection should be based upon an under- 
standing of the character and personality traits of the poten- 
tial partner. 

2. To show that while one selects a partner, one is also selected. 

3. To encourage the use of counseling facilities in working through 
the problems of mate selection. 

4. To show that problems of love, mate selection, and marriage 
can be talked about objectively and with profit. 


Content: The filmopens in the room ofa college dormitory with Harvey 
telling the viewers about the problem ofhis roommate, Joe. Joe has a 
girl, Elsie, who is pressing for a definite engagement and commitment 
to marry. At the sametime Joe thinks thathe may bein love with Ann, 
a girl he metacouple of months ago. In order to help dissolve the un- 
certainty, Joe goes to see Professor Norton, who teaches courses in 
marriage. He returns with a chart which sets forthemotional maturity, 
family background, philosophy of life, and harmony of personality as 
characteristics upon which he should compare the girls. In flashbacks, 
incidents are shown which have a bearing upon these characteristics so 
far as the two girls are concerned, At the same time the point is made 
that Joe also should be judged by these characteristics. The film closes 
with Joe still uncertain as to which girl he should chose. 


The film is sometimes criticized for presenting too glib and superfic- 
ial a solution with its chart upon which Joe can total "the plusses andthe 
minuses'" of the two girls. Certainly the leader will want to help the 
audience recognize that this device is only a stimulant to thinking. Math- 
ematical totals cannot be used to make the decision which will eventual- 
ly have to be made. 


Special Comments: The accepted values in the film are those of middle 
class people in college or likely to go to college. The film may be very 
discouraging for anyone who feels immature. The leader may need to 


recognize this and give some kind of support and hope to those who 
recognize their immaturity. 


Suggested Points for Discussion: 


1. Little incidents in the film, almost fleeting in nature give sudden 


glimpses of the personalities of the characters. It is like a cur- 
tain pulled back for a few seconds only, but in that interval you 

see some very important points. How many such glimpses canyou 
note as you see the film? (Examples are Ann's comment about her 
relations to the church, Elsie's sudden anger over Joe's comment 
about another girl, Ann's reaction to her mother's date to the show, 
Joe's comment on his satisfaction when Elsie "lets me run things," 
and Ann's increase of the tip and Joe's reaction.) 


2. Has Joe known Ann long enough to make effective judgments about 


her, or to know if he is in love with her? Was he really in love 
with either girl? 


3. What have the characteristics on Joe's chart to do with love? (This 


could very readily lead into a discussion about the nature of love and 
what makes for a deep, enduring love, or what thwarts it.) 


4. From what you see in the film which would you think might be the 


better couple, Joe and Ann, or Joe and Elsie? Why? 


5. Do you see any reflection of the different pressures which society 


puts upon men and women to get married? (Incidents upon which 

to base this discussion are Elsie's rush to get an announced en- 
gagement and marriage date, and Ann's interpretation of what it 
means to accept the pin Joe has asked her to wear.) What are other 
pressures? 


6. Was Joe going too far, or getting into a compromising position when 


he asked Ann to take his pin? Was he perhaps a little naive about 
the meanings girls attach to such things? Was he ready for marri- 
age? 


7. Do you have any evidence to indicate that emotional support from 


his family was important to Joe? 


8. What difference does a divorced or broken family life have upon the 


marriage of children coming from such a home? 


9. Would Ann's agreement to go to church with Joe after marriage (if 


no change occurred in her attitude) solve their religious differences? 


10. Joe reports that Professor Norton has recommended dating as a 


means of getting to know a girl better. Is this true for any kind of 
dating? Could dating actually obscure one's knowledge about another 
person? Is dating as sometimes conducted a good preparation for 
marriage? 


ll. How much difference may Joe's greater knowledge of Elsie's family 


as comparedto Ann's make in his adjustment to each? 


ie 
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EMBRYOLOGY OF HUMAN BEHAVIOR 


Film Discussion Guide 


International Film Bureau, 1951, Sd, color, 28 min. (ECBT) 


Suitable Groups: Classes in child development; persons interested in 
the motor and neural development of children; nurses, medical stu- 
dents, classes in psychology. 


Possible Objectives: 
l. To clarify the progress of and sequences in the motor and neural 
development of normal children 
2. To indicate how retardation interferes with motor and neural 
development. 


Content: This film is based on the findings of Dr. Arnold Gesell of Yale 
University, and portrays the developmental progression in infancy. Most 
of the emphasis is upon children under the age of 18 months. It is strict- 
ly a factual presentation; no story or dramatic action of any kind is 
involved. 


The emphasis is on the development in the infant of the capacity to fix- 
ate vision, to establish his ability to grasp, and to coordinate his physi- 
cal movements. By the use of a hoop, a block, anda pellet the action 
of the film demonstrates the increasing capacity of the child to fixate, 
grasp, and coordinate his movements. A strong point is made of the 
place and primacy of the eyes in the developmental process. 


At the close of the film several retarded infants are shown and the effects 
of retardation on normal development are shown. 


Special Comments: This film makes considerable use of technical ter- 
minology and concepts and will have its maximum usefulness in pro- 
fessional and pre-professional groups. Its use in such lay groups as 
parent classes is questionable, unless a discussion leader with a good 
knowledge of child development is available. The chief task of the dis- 
cussion leader would need to be that of interpreting to the group within 
what ranges variations from the norm are regarded as normal. 


Questions for Discussion: 
1. How much variation from these norms may be expected and still be 
considered with the range of normal development? 
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If there is a variation beyond the normal,. what facilities and re- 
sources are available to aid the parents? 

Is there a similar progression in other phases of development, 
particularly in the intellectual and emotional aspects of growth? 

If so, how much variation can be expected in these aspects? 

What can parents do to help insure a normal all-around develop-~- 

ment in their child? 

The narrator emphasizes the fact that each child has a unique pat- 
tern of growth which is the key to his individuality. Can you see 
evidences of that in children you have observed? 

It would be helpful to see this film in conjunction with actual obser- 
vation of infants. It might suggest techniques of observation and study. 
It would certainly add meaning to some features of behavior in infants. 


This guide was prepared by Lester A. Kirkendall 
Oregon State College 


2. 
3. 
4. 
5. 
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EMOTIONAL HEALTH 
Film Discussion Guide 


McGraw-Hill, (Health Ed. Text-film Series), 1947. Sd, b&w, 20 min. 
(OSBH, SDVI) 


Suitable Groups: High school pupils; young adults; college students 
in health, education, psychology, medicine and nursing; parents. 
Discussion leader for all groups should be adequately trained in men- 
tal health. 


Possible Objectives: 
1. To show the relationship between mental and physical health. 


2. To promote an understanding of those who need specialized help 
in solving their emotional problems. 

3. To remove the stigma often attached to consulting a psychiatrist. 

4. To emphasize the relationship of childhood experiences to later 
adjustment. 


Content: This film shows how emotional upsets may be expressed 
through physical symptoms. It follows a college student to a doctor's 
office, where the physician can find no physical cause for his chest 
pains. He recommends a psychiatrist. The boy expresses many of 
the popular misconceptions about psychiatry but eventually goes for 
treatment. Events in his earlier life are portrayed. There is the too- 
strict father who caused the child to turn to an over- protective mcher. 
As a result, the student was unable to face the adult demands of the col- 
lege situation. The picture is rich in mental hygiene material which 
needs careful, expert interpretation. Audience members (depending on 
age) tend to see themselves in the film, either as parents or children. 


Special Comments: The boy's progress in working out his difficulties 
as a result of treatment leaves many viewers with positive feelings. 
Adolescents who have had similar symptoms may be reassured, see- 
ing that they are not so different" after all; some may be prompted to 
seek professional help (not always readily available in small communi- 
ties). Some viewers, however, may be bothered by the apparent ease 
with which the boy is aided and may criticize the film as superficial. 
Parents are likely to feel resentful or guilty as a result of the film's 
statement that ''thoughtlessness" has caused this young man's personal- 
ity conflicts. Questions may arise about the role of general practicion- 
ers in dealing with such disorders; also about what other community 
resources are available. A discussion leader with training in the men- 
tal health field is important. 
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Suggested Points for Discussion: 


In the doctor's office: 

a. Does the boy's reluctance to see a psychiatrist reflect a com- 
mon attitude? If so, how might it be prevented or counteract- 
ed? Compare with the usual attitudes toward regular medical 
doctors. 

b. What are possible outcomes if the student had firmly stuck to 
his refusal to seek psychiatric help. 

In the course of psychiatric treatment: 

a. The boy's present attitude toward his father (''I don't hate him 
now...'') might be further explored. What has changed his feel- 
ing ? 

b. Jealousy of a younger brother or sister. How might this have 
been partially prevented, or softened? 

c. The film suggests that one's feelings toward teachers and the 

school situation may depend much on parental reactions to school 

achievement. Discuss more fully. Can teachers offset this? 

Some viewers feel the boy was ''pulled two ways" by his par - 

ents. To what extent should father and mother agree on child 

training methods ? 

e. What are the implications of the film's suggestion that success 
at dating is linked with good adjustment? 

f. Specialized groups (social workers, doctors and nurses, those 
studying techniques of counseling) may wish to analyze the psy- 
chiatrist's handling of this case. What facets of the treatment 
were omitted by the film? Might a school counselor, minister, 
or other understanding adult have given this boy similar help? 
Why, or why not? 

g. The film provides a take-off point for discussing how sex educa- 
tion (or the lack of it ) affects a child's feelings toward a new 
baby in the family. 

h. In the picture, the youth's father is portrayed as too strict, his 
mother as over-protective. How are masculine-feminine roles 
in our culture linked with such parental reactions? Are such 
patterns ever reversed? 

i. How might his relations with other students be involved in his dif- 
ficulties? How do you suppose he was getting along with class- 
mates at the start of the film? At the end of the film? 

j. What is likely to be the reaction of family and friends to bodily 
symptoms for which the doctor can find no physical cause? How 
does this affect the person having such symptoms? 

k, Can a person "'think about himself too much''? How might such 
an overly introspective attitude originate ? 

l. Is it normal to feel dislike or hate sometimes for those we love? 
When do these feelings endanger good adjustment? 


. What other situations of stress (aside from public speaking and ath- 


letic competition) may give rise to alarming physical reactions? 


FAMILY CIRCLES 
Film Discussion Guide 


McGraw-Hill, 1949. Sd, bkw, 3l min. (SDVI) 


Suitable Groups: Particularly valuable for parent-teacher groups, and 
for adult education programs. Classes in which the problems of fam - 
ily relationships or child development are being studied. 


Possible Objectives: 

l. To stimulate thought concerning ways in which family life today 
differs from that of past generations. 

2. To develop attitudes and techniques for meeting the changing pat- 
tern of family life. 

3. To emphasize some of the effects of the interplay of the home and 
school on the child. 

4. To indicate the need for understanding of children. 


Content: This film emphasizes the sharp contrast between the circum- 
stances facing families in our complex urbanized societies and those of 
the 19th century. The film makes a strong point of the interacting influ- 
ence of school and home, and emphasizes that parent-teacher teamwork 
can best achieve the common goal of meeting the child's developmental 
needs--security, recognition, successful independence, tolerance. The 
experiences of three children illustrate how parental indifference, lack 
of imagination and emotional conflict at home can dampen enthusiasm, 
destroy confidence, and stimulate conflict, insecurity and anxiety. Mrs, 
Price fails to see how important it is to Freddie for her to come toschool 
to see and approve of the work he is doing. The Jenkins and their friends 
unwisely discuss their attitudes toward the school's program in the pre- 
sence of their daughter, Shirley, thereby creating a learning problem for 
her. They also make statements about the child herself which may af- 
fect her self-judgments and personality development negatively. Quar- 
reling and fighting in the third home stimulate deep anxiety in the son 
and keep him from doing his best work in school. On the positive side, 
the parents of another boy cooperate with the school, encourage his in- 
terests and help him build wholesome social attitudes. 


Suggested Points for Discussion: 


1. In what ways does the family of today differ from the early American 
family? In what ways are they alike? 

2. What are some of the ways in which home experiences of modern ur- 
ban children differ from those of their parents and grandparents? 


3. 


9. 


10. 


ll. 


12. 


13. 


Near the beginning of the film the narrator points out that parents 
today are often confused about their roles in relationshipto their 
children, What are some of the factors which have contributed to 
this confusion? What can school and community agencies do tohelp 
parents find direction? 

Is the modern teacher more a member of the family circle than teach 
ers were two generations ago? Why? 

Cite ways in which the homes and schools of your community have 
been cooperating to meet the problems of the family. 


. The man who introduced the PTA forum in the film said, "Education 


doesn't get turned on at 9:00 o'clock in the morning and off in the 
afternoon when the bell rings.'' What are the implications of this 
statement? 

Mrs. Jenkins compares Shirley with her frail aunt who died at an 
early age. How may this comparison affect Shirley at home and at 
school? 


. How might the discussion in the Jenkins' home affect Shirley's work 


at school? An interesting role-playing situation would be to show 
Shirley's reaction to family conversations concerning something that 
has happened at school, 

In one scene the father and mother have a bitter quarrel in the pre- 
sence of their son. What are some possible effects on a child of such 
hostility and conflict? How might his personality development be af- 
fected? His schoolwork? His relationships with others ? 

How can teachers and administrators help parents like the Jenkins to 
have a better understanding of the school's curriculum and program? 
What did Freddie Price's mother deny to her son when she failed to 
come to the classroom exhibition? What are some of the possible ef- 
fects? 

Suppose you were Mrs. Price. Other responsibilities make it impos- 
sible for you to go to school to see the children's exhibits. How would 
you communicate this to Freddie and still give him the recognition he 
needs ? 

Near the close the narrator says this is an era which denies to the fam- 
ily the advances which have been made in the probings of human rela- 
tions and in understanding of the child. Discuss what is meant by this 
statement. How can the community attack this problem? 


14,In the light of all the discussions and situations displayed in this film 


a school class could be asked to write a paper on ''The Good Home in 
the Mid-Twentieth Century." 


References: ''Mental Health is a Family Affair", sold by Mental Health 
Association of Oregon, 429 Park Building, Portland 3, Oregon. 25¢ 
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FAREWELL TO CHILDHOOD 
Film Discussion Guide 


International Film Bureau, 1952. Sd, bkw, 23 min. (OSBH) 


Suitable Groups: Adolescent church and school groups. College classes 
in guidance and adolescent psychology. For teachers, counselors and 
parents. 


Possible Objectives: 

1. To point out that conflicts between adolescents and their parents 
are not uncommon, 

2. To show how trying to see the problem from the other's viewpoint 
can help families work out their difficulties. 

3. To develop an appreciation for the help which an objective outsider 
(such as a school counselor) can give in solving family conflicts. 

4. To stress the importance and contributions of the opinions and 
values of age mates in the social and moral development of young 
people. 

5. To help parents see the need for emancipating their teen-age boys 
and girls emotionally and intellectually. 


Content: This is the story of an adolescent girl, Susan, and her relation- 
ships with her parents, Mr. and Mrs. Stewart. The parents are bewild- 
ered and confused by Susan's various moods and apparent inconsistencies, 
Instead of turning to her parents for help with her problems Susan goes 

to her school counselor, a Mrs. Stone, who is also the dramatics teacher. 
This distresses Mrs. Stewart, who seems to resent the help given by 
Mrs. Stone. After having a conference with Mrs. Stone, Mrs. Stewart 
gets a better understanding of Susan's problems and begins a process of 
developing better communication with her daughter. Some of the problems 
faced by adolescents in American society are then portrayed: parties, 
kissing, parental misunderstanding, disappointments, and competition 
with peers, 


Special Comment: Many viewers, both young people and adults, identify 
with Susan and feel very sympathetic toward her. Adults may remember 
similar episodes during their own teens. There is likely, therefore, to 
be some rejection of the parents shown. This may result also because 
the mother and father in the film are starkly portrayed--some will say, 
are overdrawn. A discussion leader can-watch for this tendency and 
steer the group away from heaping too much blame on the parents. On 
the other hand, the parents’ feelings of resentment over their daughter's 
dramatic behavior, the mother's apparent jealousy of the counselor, 
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and their awkwardness in handling situations may bother some viewers. 
For these, it may be reassuring to know that other fathers and mothers 
have similar problems. 


The social settings (the teen-age party, the comfortable economic scale) 
may be alien to the experiences of some adolescents, who may therefore 
be unable to accept the film. Others may object to specific scenes as 
unrealistic, i.e. Susan's extreme reaction to the kiss of her boyfriend. 
They may profit from a discussion of ''Why would a girl act that way?" 
Sophisticated audiences or individuals question the film's premise that 
adolescence is necessarily a period of upheaval, posing the problem: 
How can the parent-child relationship progress so that abrupt adoles- 
cent rebellion need not occur? 


Suggested Points for Discussion: 

1. Why wasn't Susan able to talk over her problems calmly with her par- 
ents? 

2. How could the parents have handled the late homecoming episode more 
skillfully? Might Susan have helped the situation by reacting differently 
to their concern? (This scene would be excellent for role playing. ) 

3. In the bedroom scene, were Susan's daydreaming and preoccupation 
with her appearance exaggerated? Do boys ever act like this? 

4. How can parental inconsistencies (''Grow up" one minute; setting a 
curfew the next) complicate the problems of growing up? What feel- 
ings of conflict might parents be having as their children approach 
adulthood ? 

5. What did you think of the way the dramatics teacher handled the situa- 
tion when she had the Stewart family on her hands? (For certain 
groups, a discussion of her approach and techniques would be worth- 
while.) Should she have sent Mr. Stewart and Susan away? Why or 
why not? 

6. Do parents always know best with regard to the behavior of their adol- 
escent children? How does a child behave if he feels his parents are 
infallible ? 

7. Discuss the father's and mother's actual position in this family? How 
does the actuality differ from the desirable? 

8. Can parents change their relationship to a teen-age child after a single 
interview with a counselor? (What did the film skip over or omit in _ 
this regard?) 

9. Why might parents be ill at ease with a high school counselor? | 

10, Act out a situation in which two parents come to discuss the problems 

of their teen-age son or daughter with a counselor. Analyze the situa- 

tion with reference to: The attitudes of the parents toward the coun- 
selor, and toward themselves. The presence or absence of blaming 
and passing judgment on the part of all. The way in which any helpful 
suggestions were obtained. (This should be planned and led by some- 
one trained in counseling. ) 


| 
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FEARS OF CHILDREN 
Film Discussion Guide 


International Film Bureau, 1951. Sd, bkw, 30 min. (ECBT, LAP) 


Suitable Groups: Primarily for parent groups or for groups interested in 
the siudy of children's emotional development. Useful for psychology 
classes studying emotions, their origin and direction. 


Possible Objectives: 
1. To show how the everyday processes of family living bear upon the 
emotional reactions of family members. 
2. To show how the stresses and tensions experienced by a particular 
child resulted in fears, and how to approach the alleviation of fears. 
3. To raise issues concerning the efficacy of various child rearing 
practices, and to dramatize some mistakes made in child rearing. 


Content: The film is built about a situation in the Robbins home. Paul 
aged 5, is defiant, sullen, and beset with fears. His parents have quite 
different ideas about how to handle the troublesome situation. Emotional 
climaxes in the film center on Paul's frightening experience in a small 
rock cave, his ''drowning" of his pet Teddy bear, and his nightmare. 


The film has six sequences in the following order: (1) An early morning 
scene with Paul in the parents' bedroom, (2) The Robbins family at break- . 
fast--a meal marred by tension, defiance, and antagonism. (3) The cave 
scene. (4) A scene in which Mrs, Robbins receives some counsel on child- 
rearing from Mrs. Tuttle. (5) An evening scene in which differences in 

the Robbins family come to a head and Paul's nightmare occurs. (6) Paul 
and his father go for a walk which takes them to the ill-omened cave. 


Special Comment: This film has potentials for arousing strong feelings of 


guilt and resentment in parents who may see some of their own family 
practices portrayed as mistakes. Young people may also have strong feel- 
ings upon viewing practices in the films which distressed them in childhood. 
They usually identify with the child in the film, though some identify with 
the parents. In the latter group may be young people who have already 

had unhappy experiences in handling children. 


The film is most profitably shown after the group has had some discussion 
of child rearing and are relatively free to discuss their feelings on the sub- 
ject. They need to be able to express their feelings after seeing the film. 
Otherwise, marked anxieties may result. The discussion leader, who 
should have a mental health background, needs to help them feel that even 
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if mistakes have been made in child-rearing they can be rectified and 
good relations established, The film can be stopped for discussion at 

the end of each of the six sequences. This gives the viewers a chance to 
deal with a developing situation rather than having to deal with one which 
has resolved itself as a result of having seen the filmin its entirety. This 
plan often produces more discussion than when the film is run off in a con- 
tinuous showing. This method takes careful timing, however, if a time 
limit has to be observed. It can hardly be used this way in less than fifty 
minutes or an hour. 


Suggested Points for Discussion: 


1. What mistakes were the parents making in handling Paul, and why were 
they making them? 

2. What psychological concepts did the father and mother hold concerning 
behavior? What did they believe about the causation of behavior? What 
concepts did Mrs. Tuttle hold? With which viewpoint can you agree? 

3. What inconsistencies did Mr. and Mrs, Robbins fall into in handling Paul? 

4. What was the significance of Paul's treatment of his Teddy bear? What 
attitudes should parents take toward such behavior? 

5. Was Mr. Robbins a relaxed, poised person? Did he enjoy being a father? 
Where did some of his feelings about Paul's behavior have their origin? 
Where did Mr. Robbins get some of his feelings? 

6. The discussions on this film are likely to center first on one character; 
then another. Actually the film is full of interrelationships which are 
constantly changing. The discussion leader could help group thinking a 
great deal by raising questions about the relationships which each mem- 
ber of the family has to the others at various points in the film, and 
what this means so far as feelings and motivations are concerned. This 
is particularly obvious in the first sequence in which first Paul and then 
his mother are allied against the father. The father and mother are then 
together and Paul is excluded. Have the viewers watch the film from the 
standpoint of the shifting and existing relationships. 

7. Could this film be appropriately entitled "Fears of Mothers" or "Angry 
Fathers"? 


Reference: "Fears of Children" by Helen Ross. Sold by the Mental Health 
Association of Oregon, 429 Park Building, Portland 5, Oregon. 40¢ 


FIRST LESSONS 
Film Discussion Guide 


International Film Bureau, 1952. Sd, bkw, 23 min. (ECBT) 


Suitable Groups: School administrators, teachers, students preparing 
to teach, community groups interested in modern education, parent 
groups, and groups interested in group dynamics. 


Possible Objectives: 


1. To develop an understanding of the effects on school learning of 
mental health and relationships within the classroom. 

2. To show how a teacher's skill and understanding of individual 
pupils affects group morale and classroom atmosphere. 

3. To emphasize the importance of viewing pupils not in terms of 
the immediate situation alone, but in terms of their unique prob- 
lems and the family relations involved. 

4. To illustrate a method of helping pupils understand their own be- 
havior. 

5. To demonstrate the use and value of sociometric techniques. 

6. To show how dealing with a symptom rather than the underlying 
cause is likely to aggravate the situation. 


Content: This film portrays the classroom of Mrs. Dean. She isan un- 
derstanding teacher, very aware of the interplay of personalities, the 
methods used by children to meet their emotional needs, the signals of 
distress or well-being in group activity. The story is centered particu- 
larly on Stuart and Bill, two boys in her room, who have a working al- 
liance until the entrance of Allan Drake, a new and aggressive boy, up- 
sets the arrangement. The situation is further complicated when Mrs. 
Dean becomes ill. The substitute is unaware of the interplay and var- 
ious working arrangements within the group. Her methods of handling 
the children disrupt certain relationships and make trouble. 


Upon her return Mrs. Dean sets out to correct the difficulties which 
have arisen and particularly to see if she can help Allan Drake, who has 
by this time been rejected by the class. She uses a "human relations 
discussion" to bring out feelings and to suggest ways to improve group 
relationships. 


Special Comments: Because of its constructive "lessons" for viewers, 


this film evokes many positive comments and leaves the audience with 


good feelings. It ends ona note of accomplishment and promise, yet 
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has a realistic tone which strikes a responsive chord for those who 
have experience in classroom teaching. Many will echo the comment 
made by one viewer: "I wish all teachers could be like this one!" 


It is valuable, in discussing the film, to clarify the role and difficul- 
ties of a substitute teacher. Some persons feel that the substitute 
teacher in this film was too much a stereotype. If the film is used 
with parent groups, it is well to stress positive points (i.,e.,the need 
for referring emotionally upset pupils to special personnel; the im- 
portance of the classroom teacher's being aware of mental health prin- 
ciples), rather than pointing out the errors made by Allan's parents. 
The value of teacher-principal consultations also might be mertioned, 
with the explanations that these are not "gossip sessions" about fam- 
ilies in the community but constructive efforts to help in the under- 
standing of individual children's problems. 


Suggested Points for Discussion: 


l. What are some ways in which teachers can get to know pupils and 
their families better? Get examples from teachers' and parents' 
experience. 

2. Name some of the common "danger signals" in pupils' behavior 
which indicate mental health problems. What ones were seeninthis 
film? 

3. How does a teacher know when to refer children with such problems 
to specialists who can give them needed individual help? 

4. Suggest other methods by which the class as a whole can be helped 
to show more tolerance or helpfulness to "problem" boys and girls. 

5. How could the substitute teacher have established a better group cli- 
mate? 

6. In what ways did the teacher guide the children's "human relations 
discussion"? 

7. Are triangle situations like that involving Allan, Bill, and Stuart, 
fairly common at the grade level shown here? Explain. 


8. How do incidents like the one involving Stuart and the substitute teach- 


er affect teaching and learning of the "three R's"? 


9. How were Bill, Stuart and probably Allan getting along with their school 


work? 


10. What clues can extracurricular activities, such as play, give a teacher 


about her pupils' relationships. 

ll. Suggest ways for the teacher to encourage democratic procedures in 
the classroom. Why are some teachers impatient with such admit- 
tedly time-consuming methods ? 

12. What special problems of adjustment in school are faced by a child 
who often moves from one community to another? How can teachers 
make the adjustment easier for such children? 


GOSSIP 
Film Discussion Guide 


Sid Davis Productions, 1953. Sd, bkw, 10 min. (ECBT) 


Suitable Groups: Particularly valuable for teen-agers in junior and senior 
high school or churches. Adult groups concerned with adolescents would 
find the film helpful. Good for college classes in philosophy, ethics and 
psychology, and for school administrators. 


Possible Objectives: 
1. To foster disapproval of loose and casual gossip. 
2. To portray a method of handling human relationships. 
3. To raise questions about values, and relations between the sexes, 


Content: This short film is centered on a situation which arose in Marion 
High School. It was narrated by George Eastman, Principal. Jean Gage, 
a new girl at the school, aroused much interest among the other boys and 
girls and gave promise of becoming a popular member of the student body. 
Two boys, Jack Monroe and Bill Ellis, laid bets as to which one could date 
her first. Jack won by trickery. On his first date he made advances which 
were spurned by Jean. To salve his injured pride he spread malicious 
gossip about Jean's conduct which led to her being blackballed by the Girl's 
Club and the students in general. Jean's parents took the situation to the 
principal. They proposed a transfer to another school, but Mr. Eastman 
requested a chance to right the wrong. He talked to Jack, and a plan was 
evolved. The plan not only enabled Jean to stay in school but regained for 
her the acceptance of the student body. 


Suggested Points for Discussion: This film should stimulate much spon- 
taneous discussion. In addition, however, the discussion leader might 


raise the following questions: 

1. Was this a realistic situation? Have you known of similar situations? 

2. Why will a person who feels gossip is wrong, and who knows he wouldn't 
want gossip turned against himself, still gossip about others? 

3. Why have we developed the stereotype that only women gossip? Do men 
gossip more about other men or about women? 

4. It was quite obvious that Jean was being injured by Jack's gossip. Was 
Jack injured? Suppose Jack's part had never been discovered. Could 
it be said that Jack had escaped all injury? 

5. How can it be said that ''those who listen to gossip are as bad as those 
who gossip"? 


6. 


Was Jean's reacceptance by the students realistic? Do people accept 

a revelation of their errors so readily? If it is realistic, what, in the 

handling of the situation, would make such ready reacceptance possible? 

For groups interested in handling adolescents it makes an interesting 

comparison to show "Gossip" and "Right or Wrong: Making Moral De- 

cisions" together. Discussion may then center on the merits of the 
methods used in handling the two situations. What philosophy of human 
relations was displayed in the two films? Which one was most likely 

to result in reappraisal and reform on the part of the adolescents in- 

volved? 

This film may be used to open consideration of much more than the sub- 

ject of gossip. It can raise questions about values, and how choices are 

made, and about the whole pattern of relationships between men and 
women. The following questions open these areas of discussion: 

a. Does the film show any situations in which unsound values got these 
young people into trouble? ( Points to bear in mind are: (1) the idol- 
izing of Jack Monroe as an athlete which in turn distorted his atti- 
tudes, and (2) the importance of the convertible which seemed to 
more than overbalance the trickery which Jack used on Bill). 

b. If Jean had been observant and a good student of human nature, could 
she have seen trouble coming before it struck? 

c. What is there in our culture which permitted both the boys and girls 
to "gang up'' on Jean? Despite the fact that Jack had tricked him, 
Bill spread Jack's gossip, and so did the girls. Jean found no friends 
in either sex, since both boys and girls spread Jack's story. Is this 
a realistic portrayal, and if it is, what is back of it? 

Some students who have seen this film have argued that it is unrealistic 

that Jack, "such a big wheel, would be willing to humiliate himself as 

he did," or "he gave in to the principal without an argument."' Could 

Jack's conduct have been realistic, and if so, what factors in the situa- 

tion enabled him to react as he did? Are the students misjudging the 

situation as portrayed by the film in some respect, or not seeing what 
approach is actually being used? (The key to what happened in this 

film is the consummate skill of the principal in handling the human re- 

lationships aspect of this situation. ) 


7. 
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HOW DO YOU KNOW IT'S LOVE? 
Film Discussion Guide 


Coronet, 1951. Sd, bkw, 14 min. (ECBT, SDVI) 


Suitable Groups: Junior and senior high school groups interested in dating 
and boy-girl relations. Older groups probably should view it as an exem- 
plification of some of the problems of a younger group. 


Possible Objectives: 
1. To bring out some of the characteristics of mature love. 
2. To introduce the concept of psycho-sexual development of the indivi- 
dual from infancy to adulthood. 
3. To help individuals place themselves with reference to the various 
stages of development. 


Content: The film opens with Jack and Nora, who are about sixteen, on 

a date. A discussion of how much they love each other has arisen. Then 
comes the question ''How do we know it's love?" After the date Nora raises 
the same question with her mother, who agrees to discuss it with her the 
next day. In that discussion an album of snapshots is used to show Nora 

and her friends in relationships appropriate to each stage of earlier develop- 
ment. 


Following his date with Nora, Jack goes home to pose the same question 

to his brother, Bob. Bob derides Jack's idea and offends Jack. In making 
up to him Bob suggests that Jack and Nora double date with him and his 
girl friend, Jean. This suggestion is received enthusiastically, so next 
we see the two couples turning up for a meal in a restaurant where Bob and 
Jean play the part of a couple who are maturely in love. At the same time 
Jack and Nora are finding that they have a long way to go yet, if they are 

to feel a mature love for each other. They conclude that they will continue 
to go together, but that they will concentrate on having a good time instead 
of being serious. 


Special Comment: Probably the most valuable contribution the film can 
make is in introducing the concept of the psychological development of the 
question "How do you know it's love?" 


Suggested Points for Discussion: 


1. Does this film counter any of the common romantic concepts about love ? 
If so, what ones? (''Love is sudden", ''Love is mysterious", "Love con- 
quers all'"'), 
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. Can one be sure from seeing Bob and Jean at the restaurant that they 
really feel mature love? If this isn't enough to be sure that their love 
is mature, what more and what kind of evidence would be needed? (It 
appears a little doubtful that one could base a judgment of mature love 
on what is seen in the dining sequence. It is strictly a social situation 
for Bob and Jean and all judgments of their maturity must be based up- 
on the verbal interchange between them. ) 


Was the love displayed in the various stages of development through 
which Nora and her companions had passed really immature love, or 
was it mature for the stage in which they were? 

Can the persons viewing the film place themselves, or if parents, their 
children, at the stages of development where they now are? 

Can they recall any adults who are grown up chronologically but who 
still behave at a lower or earlier stage of development? 

Is Bob right in saying that a good many young people go to the movies 
together a few times, neck a little, and think they are in love? If they 
are not in love, what are they feeling? 

Is there a difference between common interests, and common values? 
Which is more basic in developing a sound love relationship? 


Reference: "So You Think It's Love?" by Ralph Eckert. Sold by the Men- 
tal Health Association of Oregon, 429 Park Building, Portland 5, Oregon. 
25¢. For adolescents. 
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HUMAN BEGINNINGS 
Film Discussion Guide 


Association Films, 1950. Sd, color, 23 min. (ECBT, OSBH, SDVI) 


Suitable Groups: Primary classes; college courses in psychology, ed- 
ucation; adult groups interested in child development, mental health, 
teaching techniques in sex education. 


Possible Objectives: 


1. To help children understand their relationship to a new baby. 

2. To aid in the training of teachers, parents, and other adults who 
guide young children in learning about the origin of life. 

3. To provide enough factual information about birth and early hu- 
man development to motivate audiences (both children and adults) 
to discuss the subject further. 

4. To serve as a clinical tool enabling parents and teachers to gain 
insight concerning children's emotional needs as they relate to 
sex, 

5. To facilitate group discussions, art activities, and other ways by 
which boys and girls can express feelings. 


Content: The first half of the film shows a class of six-year-old boys 
and girls discussing how they think a baby grows. Each child depicts 
his own ideas with art media such as clay, finger paints, or crayons. 
Some of the drawings reflect hostility. The permissive atmosphere 
which the teacher maintains in the classroom enables the children to 
express these deep inner feelings. 


In the second part of the film, Tommy tells the story of his own baby 
sister. We meet his parents and see how they prepare the little boy for 
the new baby. Later, we see the mother and baby in the hospital, where 
Tommy and his father go to visit them, though Tommy has to remain 
downstairs. After Baby Marilyn has arrived home, we observe Tommy's 
social adjustment to her, aided by his understanding parents. Tommy's 
story sets off a lively discussion in the film classroom, 


Special Comments: This film carries strong emotional impact, which 
sometimes blocks spontaneous discussion. The discussion leader can 
fill this breach by drawing attention to some of the key points, perhaps 
by noting the humorous episodes to which most groups respond warmly. 
Oregon audiences are interested in knowing that research for the picture 
was carried out in elementary schools in Eugene, under supervision of 
Dr. Lester Beck, then with the University of Oregon. 


So much content material in mental hygiene is contained in Human Be- 
ginnings that skillful leadership is required lest the group lose some 
important principles. Discussion can revolve around any or all of sev- 
eral aspects: Role of home and school in sex education, preparing child- 
ren for a new baby in the family, use of art materials as a therapeutic 
device, and value of permissiveness in the classroom. It is helpful if 
adult groups can be prepared in advance of the film to watch for Lee, the 
unhappy child who produces a deeply significant drawing, and to see how 
the teacher helps him. Also, the discussion will be more productive if 
guided along lines of ''What were some of the most valuable ideas we 
gained?" rather than letting it turn into a debate on whether the film 
should or should not be used in primary school classrooms or whether 
teachers are qualified to handle sex education. Questions of the latter 
type can be thought about only in relation to individual communities or 
Situations, with no flat answers possible. Sometimes the permissive- 
ness of the teacher in the film sparks a lively discussion on "progressive"' 
education, 


Suggested Points for Discussion: 


l. In what ways does the teacher help pupils with their emotional prob- 
lems? 

2. In what ways do their art materials throw light on the youngsters' 
feelings about birth? About their parents? About the new baby? 

3. How important is it to give six-year-olds correct information about 
human reproduction? Do most parents feel adequate in this respect? 

4. Does this teacher give satisfactory explanations or comments, in 
every instance, to the pupils' drawings? (Note that the misconception 
about babies growing in the stomach is not corrected). 

5. How did Tommy's parents help alleviate some of the common fears 
which children have about a new baby inthe family? About hospitals ? 

6. What impressed you most about the home scene where his parents 
were explaining birth to Tommy? 

7. Give examples, aside from those in the film, of ways in which an old- 
er child can be helped to "feel good" about a new baby brother or sister, 

8. Is the child who "just loves" his new baby brother or sister and appears 
to show no jealousy at all behaving normally? Are some feelings of 
jealousy to be expected? What behavior gives us clues to these? 

9. How can teachers be trained to do this kind of work in the classroom 
(stress importance of the teacher's personality traits), What is 'per- 
missiveness" in the classroom? Is it sometimes misunderstood? 

10. Were any values gained from the classroom discussion which could 
not have been gained from the home discussion, and vice versa? 
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HUMAN GROWTH 
Film Discussion Guide 


E. C. Brown Trust, 1948. Sd, color, 19 min. (ECBT, SDVI) 


Suitable Groups: School classes in life science, health, homemaking 
and related courses in grades five to nine. College courses in teacher 
training, educational and genetic psychology, health education, and 
audio-visual education. Adult classes in child psychology, family life 
education, mental and social hygiene. 


Possible Objectives: 

1. To demonstrate for parents how sex education can be handled 
smoothly, intelligently, and in a socially acceptable manner in 
schools. 

2. To provide the classroom teacher with a suitable instructional 
aid for presenting the biological facts of sex as a part of human 
growth and development. 

3. To establish, through identification, an exemplary teacher-pupil 
relationship conducive to easy classroom discussion. 


Content: The film is in four main parts: (1) A short home sequence in 
which a father, mother, and an adolescent son and daughter are intro- 
duced. The action revolves around a report which the boy is organizing 
for his class at school, (2) An initial classroom sequence showing a 
teacher and her class of 12- and 13-year-old boys and girls preparing 
to see a film on human growth. (3) An animated section that presents 
the elementary facts of human growth and reproduction in simple, dia- 
grammatic style. (4) A final classroom sequence in which the students 
discuss the animated "film within a film'' and raise numerous questions 
for the teacher to answer. 


Special Comment: This film is not only a pioneer in its field, but is 
also a model of excellence as an instructional aid. Its "open ending" 
makes discussion almost inevitable if the leader is permissive. Thus 
elaborate suggestions for discussion are not necessary. However, 
some hints for presentation are given below. 


Suggested Points for Discussion: 

1. In the classroom: Questions from pupils are the backbone of instruc- 
tion in this field. Experience has proved that the more time spent 
in preparation before showing the film, the more questions the pupils 


{ 

| 


ask after seeing it. Teachers report spending from five to forty 
hours preparing their classes; from two to twelve hours in dis- 
cussion afterwards. Frequently pupils ask questions about the 
film weeks or months after seeing it. 


Obviously, all questions must be answered. But if a teacher does 
not have all the answers at her tongue's end, it is good pedagogy 
to admit the fact and bring the answers another time. The book, 
Human Growth by Lester F. Beck, (listed among the references in 
this Guide) supplies the answers to most questions pupils may ask. 
This book is a supplement to the film, by the author of the text of 
the film. It contains authentic questions and answers drawn from 
actual classes where the film was used. 


2. For parents: Many users of 'Human Growth" have wisely given 
parents an opportunity to see it and discuss it before showing it to 
pupils in the classroom. When this is done, every effort should 
be made to present it intelligently and fairly. These points should 
be made: 

a. The film does not attempt to do the whole job of sex in- 
struction. It is only a tool for use in one part of the total 
program of education in this area. 

b. Of course sex instruction should be carried on in the 
home; the film may supplement this instruction. 

c. There are many sources of sex instruction for child- 
ren, including their own peer groups. 

d. The film does not incite curiosity and experimentation. 
On the contrary, by providing essential information, it 
satisfies in a wholesome way the child's need for an 
understanding of how life begins and continues. 


References: Complete film guide available from the E. C. Brown Trust, 


without charge. Human Growth, by Lester F. Beck, Harcourt, Brace & 
Company, 1949. (Available on loan from ECBT) "Understanding Sex" 
by Lester A. Kirkendall, Science Research Associates. On sale by the 


Mental Health Association of Oregon, 429 Park Building, Portland 5, Ore- 


gon. 
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HUMAN REPRODUCTION 
Film Discussion Guide 


McGraw-Hill. (Health Education Series), 1947. Sd, bkw, 20 min, 
(ECBT, SDVI) 


Suitable Groups: High school and college classes, particularly in bi- 
ology and science. Also for parent groups, particularly those with 
children in the pre-pubertal period. 


Possible Objectives: To give accurate and detailed facts about repro- 
duction and to encourage parents to provide sex education for their 
children, 


Content: The film opens with a family scene. In the living room of 


their home are found John and Mary Burke and their five-year old son. 
Some friends, Jim and Helen, are having a baby. Helen has already 
gone to the hospital, according to John. Mary is so interested that she 
leaves to call the hospital. During her absence, the boy begins to ply 
his father with questions about reproduction which are answered by the 
narrator. Successive scenes cover the physiology of the male and fe- 
male reproductive systems, and of conception and embryological-fetal 
development. A final sequence shows how birth takes place. As the 
film closes, Mary reports that Jim and Helen have twin boys. The fa- 
ther expresses his concern for Jim because of "all the questions he 
will have to answer," 


Special Comments: This film uses realistic models to show the exter- 


nal male and female genital organs. Although the film is accepted by 


high school audiences, the teacher should know these views will appear. 
Content is confined to information on reproduction, It is quite techni- 
cal and detailed. While it can be shown at junior high school level, it 
is better adapted to senior high school level or to parent groups. 


The father's lack of assurance makes a good starting point for a dis- 
cussion by parents on how they feel about giving sex education to their 
children, It also permits them to compare feelings helpfully and to dis- 
cuss ways and means of developing feelings of greater ease and accept- 
ance. 


Suggested Points for Discussion: 


1. John and Mary Burke have obviously waited for their child to ask 


questions before they began an explanation of reproduction, Is this 
the most desirable approach? Upon what assumptions about learn- 
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ing and sex does the common injunction to wait until the child asks 
rest? 


. Would the same principal of waiting for questions apply to knowledge 


about health, courtesy, the weather, and similar subjects? 


. John Burke appears somewhat troubled and uneasy in his role as sex 


educator. What is there about sex education which makes parents so 
uneasy? Have you ever felt this way? 


. Should Mary Burke have any part in the se x education of her son? 


John Burke in the education of a daughter? If there should be cross- 
sex education, what part should father and mother play? 

The film implies that detailed discussions of reproduction and the 
role of the father in reproduction might or should be postponed, Is 
the boy old enough, or mature enough to know these facts? He has 
asked about the father's part in reproduction. Should he be put off? 


. Do children the age of John Burke, Jr., need more or less detail 


about reproduction than is given in the film? Is everything they need 
to know about all phases of sex included in this film? What more and 
different information will he need when he is 10 years old? 15 years 
old? 18 years old? 

Do you feel as strongly as the narrator who says that the parents 
should know the facts of reproduction "for upon your answers may 
well depend the physical and emotional health of future generations"? 
When high school students see the film, it may well lead into a dis- 
cussion of: 

(a) the responsibilities of parents as sex educators, 

(b) their feelings of adequacy or inadequacy in this respect. 

(c) the kind of sex education they received from their parents. If 
this point arises, the teacher may be able to show that there is 
much more to sex education than facts, Many young people have 
been taught by their parents to be embarrassed and distrubed 
about sex without the parents having said a word. 


The discussion could also relieve some feelings of resentment against 
parents for not having given their children sex education. The young 
people can be helped to see that many parents have had no preparation 
for helping their children, and that they, too, are the products of their 
environment. 


10. 


Take some of the questions of the film, or other common questions 
which children might ask about sex or reproduction and ask if mem- 
bers of the group would say how they would answer these questions, 
The leader might suggest that the value of this is not that they would 
attain some precise wording, but that they would have the experience 
of hearing themselves speak on these matters. 
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IN TIME OF TROUBLE 
Film Discussion Guide 


McGraw-Hill (Marriage Series) 1954. Sd, bkw, 14 min, (ECBT) 


Suitable Groups: Classes in preparation for marriage and tamily life. 
Especially good for psychology classes and groups interested in coun- 
seling. Religious groups, particularly ministers will find the film val- 
uable. 


Possible Objectives: 
l. To stress the idea that the causes of marital conflicts do not rest 
wholly on the shoulders of one partner. 
2. To indicate the value and importance of getting adequate counsel- 
ing help when conflict does arise. 
3. To show some of the techniques of a counselor, 


Content: The initial setting for the film is in the study of Dr. Burns, a 
minister. He is found counseling with Mrs. Dateman, who is there be- 
cause of a situation involving her and her husband, John. About six 
months ago John started drinking, and the present crisis has been pre- 
cipitated by his latest drinking episode, which took place last Sunday. 


The wife is quite sure the situation is all John's fault. By means of 
questions and two flashbacks the happenings of last Sunday are recon- 
structed. In another flashback Mrs. Dateman is pictured in some of 
her relationships with others and the source of part of the trouble is 
shown to be her dominating, over-critical attitudes. 


A final scene portrays a possible new relationship with her husband, The 
film closes with the situation showing improvement but not yet corrected. 


Special Comment: Discussion may be approached from two points of 
view. The film might be regarded as primarily a portrayal of counsel- 
ing techniques. It also offers an opportunity to study the causes and 
nature of marital conflict, 


Suggested Points for Discussion: 


1. Mention as many techniques of counseling used by Dr. Burns as you 
can and discuss the value and success of each. Examples are his 
gradual approach, and his attempts to get Mrs. Dateman herself to 
analyze the cause of the trouble. Is Dr. Burns quite directive in his 
counseling? 

2. What is meant by the narrator when he says Dr. Burns knows time 


is on his side in the better understanding of interpersonal rela- 
tions ? 

3. What concept of counseling and of the role of the counselor does 
Mrs. Dateman hold throughout most of the film? What are her 
concepts of behavior and how does she think behavior is changed? 

4. The film might be stopped at the point after the first flashback to 
the happenings of "last Sunday" and immediately after Mrs. Date- 
man's comment that "just telling you about it makes me so ashamed." 
At this point the audience might diagnose the situation insofar as 
they can and see if it agrees with the diagnosis which emerges in 
the remainder of the film. If this is to be done, the viewers should 
be asked before the film begins to observe very carefully the be- 
havior and reactions of Mr. and Mrs. Dateman in the "last Sunday" 
sequence. 

5. Does Mrs, Dateman show any evidence of having rigid, unyielding 
ideas? Where do her feelings about the use of alcohol come from? 

6. Does the problem of John's drinking "last Sunday" really go further 
back than that day? 

7. Why isn't the problem solved when Mrs, Dateman realizes the 
nature of their trouble? 

8. Does Mrs, Dateman really believe her mother's explanation for drink- 
ing in spite of her disavowal of it? 

9. Why does this minister take a much different attitude toward drinking 
from that which most films would portray ministers as taking? Is 
he typical of ministers, or atypical? 


Reference: "How People Change" by Ian Stevenson, Sent on request by 
the E. C. Brown Trust, 220 S. W. Alder Street, Portland 4, Oregon. 
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IT TAKES ALL KINDS 
Film Discussion Guide 


McGraw-Hill, (Marriage Series) 1950. Sd, bkw, 20 min. (ECBT,SDVI) 


Suitable Groups: High school or college classes, young adults interested 
in understanding personality and in the problem of judging dating partmers. 
Probably most useful with premarital groups, 16 years old or older. 


Possible Objectives: 
l. To show how various everyday situations (in this instance, situa- 
tions involving tension) may be used to judge personality. 
2. To stress the idea that through knowledge of basic personality 
traits human behavior can be predicted. 
3. To indicate that behavior observed in one setting can be projected 
into hypothetical situations, and possible reactions anticipated. 


Content: This film is built around the idea that the behavior one disphys 
when frustrated is a key to one's personality. The picture shows how 
five young men and women react when their cars run out of gasoline on 
a country road. Each behaves differently. Then each person is shown 
in a dating relationship where his basic reaction pattern is again seen, 
The actors are college age persons or slightly older. 


Mac, the "executive type,'' orders people around and is very brusque 
with his girl friend. Tommy, a mousy sort of boy, proves no challenge 
to a girl with a will. Irene, who blames everyone but herself when her 
car is out of gas, needsspecial handling in the dating episode. Lily, who 
"when she is in hot water...simply takes a bath," is badly matched with 
a dating partner. Gerald, the "strong, silent type’ shows up that way in 
both situations. 


Preparation: Describe the purpose of the film. You may want to ask 
for illustrations in actual life where the same basic pattern has shown up 
in a different situation. Then suggest that the pupils study each of the 
persons in the five ''running out of gas...dating'"' episodes for the basic 
personality characteristic. They may then try in the discussion period 
to project this characteristic into a specific family situation. What kind 
of behavior might be expected? 


Suggestions for Discussion: One wayd opening up discussion is to stop 
the film after each "running out of gasoline...dating" episode to let the 


group discuss the kind of behavior which might be expected in a family 


4 


situation, Illustrative situations are set up in the following questions: 

l. How might Mac behave ina family council in which various views 
and considerable uncertainty were being expressed? How might 
the two girls to whom Mac promised a ride to the game feel about 
the treatment he accorded them? 

2. Suppose Tommy's child had fallen off a chair and broken his arm, 
How might he react? What role will Tommy play in his family? 

3. Will Tommy's family be likely to bring family mishaps and troubles 
to his attention, e.g. a dented car fender. 

4. Suppose Irene's child had gone out in the rain with her permission, 
had caught a severe cold, and was threatened with pneumonia. How 
might she react? 

5. Suppose Lily is having guests to dinner. Her eight-year-old daughter 
had mistakenly set the ice cream in hot water and it is all melted. 
What might she do? What might she say to her daughter? The guests? 
(Note: There is often disagreement on Lily. Some think she is weak 
and dependent, It may take a second viewing of this part to clear up 
confusion about Lily's character. ) 

6. Suppose Gerald has just failed in business, Is his family likely to 
be well informed as to his affairs? Will he have told them his bus- 
iness was in danger? Why didn't he do the simple and obvious thing 
in the film-simply say he had a clogged fuel line? 


If the film is run off an episode at a time, it could extend over two group 
meetings or class periods, If it is used in this manner in a 50-minute 
period it will take careful timing if all episodes are shown, 


Some persons may comment that the characters seem "exaggerated" or 
unreal; but others usually know of such characters and will counter this 
idea. 


The group leader should caution viewers against reaching the conclusion 
that a single episode will tell all about character. It should also be brought 
out that a person does not necessarily react the same way in every stress 
situation; his past experiences, familiarity with the kind of incident, soc- 
ial skills, etc., may result in different behavior at different times. 


References: ''Making and Keeping Friends" and "Understanding Yourself". 
Sold by Mental Health Assn. of Oregon, 429 Park Building, Portland 3, 
Oregon. 
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JEALOUSY 
Film Discussion Guide 


McGraw-Hill, (Marriage Series) 1954. Sd, bkw, 16 min. (ECBT) 


Suitable Groups: High school or college youth, particularly those inthe 
late teens or twenties. Any group interested in counseling or in under- 
standing the nature of love and the problem of wise mate selection. 


Possible Objectives: 
l. To indicate some of the causes of jealousy . 
2. To show upon what flimsy grounds some statements of the causes 
of marital conflict actually rest. 


Content: The film as it opens, shows,a young woman in her home rest- 
lessly awaiting the return of her husband, Don, from work. He is al- 
ready late. When he does arrive, a quarrel quickly develops over the 
reason for his tardiness. The story Don tells is rejected by the wife. 
Developments indicate to her that Don is seeing another woman... The 
quarrel mounts in intensity until the wife throws the dinner into the gar- 
bage pail and orders Don from the house. Shortly after he leaves, a 
telephone call from his working partner makes it clear that the story 
Don gave for being late was true. In remorse the wife goes out on the 
street looking for her husband. She finds him but circumstances keep 
her from revealing herself to him. She returns home hoping Don will 
return also. At the close of the film the door opens and Don is heard 
coming in. 


Special Comment: This is a film which will take some careful study and 
skillful discussion techniques if useful outcomes are to be obtained. There 
are two aspects of the film on which discussion could focus. The first 
might be the motives and hidden, unrecognized causes of jealousy or 
other marital conflicts. In this film the wife displays some understand- 
ing of her own motivation when she reveals her infatuation for another 
man. Guilt over this has resulted in her projecting similar behavior 

on her husband. She also has not enjoyed being a homemaker particu- 
larly since it has kept her from being an actress as she wished. 


The second aspect which might serve to stimulate discussion is the char- 
acters of the husband and wife themselves. This seems a less promising 
lead than the first one, mentioned above. The husband has so little to 
characterize him that most of the attention would have to center on the 
wife. As a character she is so unstable that it is hard to see any future 
in the marriage. Her reactions are almost entirely self-centered and 
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extremely mercurial. Her moods, in very rapid succession, range 
from indignation to extreme anger, to self-depreciation to self- 
accusation, to elation, to despair, to self-pity, to stern resolve to 
do better, to hopelessness, and so on. Analysis of her character 
must almost surely be negative and offer little hope for improvement. 
But it is worth knowing that there are such people, how they got that 
way, and what can be done to help them. This would seem the most 
fruitful point for discussion if the characters of the couple are to be 
the focus for discussion. 


Suggested Points for Discussion: 


1. Describe any situations you have seen in which hidden or unrecog- 
nized motivations have caused conflicts such as the one portrayed 
in this film. 

2. What chance has the marriage to work out successfully so far as 
you can appraise the situation from the film? 

3. How could a couple go through courtship with jealousy such a 
marked characteristic of the wife without the two becoming aware 
of the potential marital conflict? 

4. Can you suggest any change in the setting in which the two live which 
would make for an improved relationship, e.g. a job for the wife? 

5. Set up a role-playing situation which will carry the film on from the 
point at which it closes. Would the role-playing be any different if 
it were played (a) as you think the film would have shown it, and (b) 
as you think it should be played if the situation were really going to 
be straightened out? 


Reference: ''How People Change" by Ian Stevenson. Sent on request by 
the E. C. Brown Trust, 220 S. W. Alder Street, Portland 4, Oregon. 
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LIFE WITH BABY 


Film Discussion Guide 


March of Time, 1946, Sd, bkw, 18 min. (ECBT) 


Suitable Groups: Classes in psychology and in child development at 
high school and college level. Parent groups, particularly those with 
infants or small children. Persons interested professionally in the 
developmental processes of children, 


Possible Objectives: 


lL. To show the important points of a knowledge of child develop- 
ment for those professionally interested in children. 

2. To stress the idea that children develop according to certain 
patterns of physical and emotional growth which have been 
determined by research. 

3. To help parents understand what they may reasonably expect or 
not expect of infants and small children at various stages of 
development. 

4. To indicate the importance of scientific research and study in 
gaining a knowledge of children. 


Content The film is developed from the findings of the Yale University 
Clinic of Child Development, under the direction of Dr. Arnold Gesell. 
The opening of the film portrays the 'bumper crop of babies" following 
World War Il. This has in turn stimulated a great interest in under- 
standing children, 


The film then turns to a setting within the clinic itself. The viewer sees 
Dr. Gesell at his chalkboard lecturing to a group of students. He also 
sees the one-way vision dome within which Dr. Gesell is carrying for- 
ward his work with infants. This gives a very real professional air to 
the film and should help young people who might be professionally in- 
terested in children to identify with a research approach. 


Infants of various ages are shown reacting to various test materials 
and situations set up by Dr. Gesell. Use is made of a hoop, blocks, 
pellets, and a test board into which forms are fitted. The maturation 
of physical and motor process and progress in muscular coordination 
are clearly shown, 


In the latter part of the film, the clinic setting again becomes promin- 
ent, and the viewer sees children being given tests of various kinds 


and for various reasons. In closing, a speaker before a parent group 
emphasizes the help which the findings can have for parents as they 
try to understand their children. 


Special Comments: This is an inclusive documentary film which attempts 
to reach both the professional and lay groups. It quite successfully, and 
with a minimum of technical language. It will, nevertheless, need care~= 
ful and competent interpretation. This is particularly true of the last 
scenes in the film which may leave many parents feeling that any mis- 
behavior might be regarded as normal for that stage, and should be over- 
looked. 


Questions for Discussion: 

l. The narrator discusses physical stages of development and growth 
of the child throughout the film. Are there developmental stages 
in the emotional, social, and intellectual aspects of growth also? 

If so, how can these developmental stages be observed and when can 
they be predicted? 

2. How much variation from the norms, both physical and emotional, 
can be considered normal? 

3. The narrator mentions that the child's mind and personality needs 
checking also along with the physical needs. How can these attributes 
be checked by parents? 

4. The narrator stresses the fact that most normal children have the 
same developmental patterns. Is this true? If not, how can parents 
know whether their child is normal or not? 

5. If there are variations beyond the normal, what facilities and resources 
are available to aid parents? 

6. In one scene, a four year old boy sticks his tongue: out at an adult guest. 
Is this a normal stage of development? How should it be handled? 

7. The narrator says that many children's troubles are normal and a 
natural stage in child development. When are childrens‘ troubles ab~ 
normal? How can parents tell which problems are normal and which 
are abnormal? 


This guide was prepared by Lester A. Kirkendall and 
Irving Tebor 
Oregon State College 
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LIFE WITH JUNIOR 


Film Discussion Guide 


March of Time, 1938, Sd, bkw, 18 min. (ECBT) 


Suitable Groups: Classes in psychology and child development at the 
high school and cellege level. For persons professionally interested 
in the developmental precesses of childreninthe middle years. For 
parent groups. 


Possible Objectives: 


1. To develop an understanding of the inter-relationships between 
parents and teachers and children. 

2. To give an understanding of basic points of child development for 
these professionally interested in children. 

3. To help parents develop an understanding of what they may reasen- 
ably expect of children in their middle stage of development. 

4. To indicate possible sources of individual counseling and the value 

ef parent discussion groups. 

5. To show the change in attitudes concerning child rearing from the 
past to the present generation. 

6. To point out areas of common concern to parents. 


Content: In this film, we see the typical day in the life of a ten-year-old. 
Such commonplace problems as acceptance of new siblings, and junior's 
refusal to eat are pictured in sequences. The, narrator comments that 
children are more and more objects of attention and affection than ever 
before in previous generations. In the school, we no longer attempt to 
mold children, but rather to guide and allow them to develop within their 
own aptitudes and abilities. The typical day starts with the late-awaken- 
ing Junior. He dawdles. He lives in his own world and forgets schedules. 
Each year junior becomes increasingly independent of the family. In 
school the learning process_.is much less painful than in previous gener- 
ations where thorough drilling in the three R's and the use of the hickory 
stick were the basic teaching methods. In the following sequences we see 
Junior becoming acutely aware of the other sex, making decisions with 
his money, and consuming comic books and "blood and thunder" radio 
programs. Actual parent study groups at the Child Study Association in 
New York City are depicted, showing parent's concern with the common- 
place problems of eating and jealousy in children. The alternating delight 
and consternation of the parental reactions make the film not only enter- 
taining but instructive and helpful for all those who come in contact with 
the problem of giving guidance to children in today's world. 


Special Comment: This film attempts to reach both lay and profes- 
sional groups. There is a minimum of technical language. The film 
sequence moves rapidly, indicating a number of problem areas ina 
short period of time. This factor will need careful and competent 
guidance. Further discuscion is a must. 


Some viewers may be bothered by the parent group leader's quick 
interpretation of a mother's question on eating and the apparent ease 
in which the problem is solved. Easy answers cannot always be given 
te questions on child development issues. The film might lead the 
viewers to feel otherwise. 


Suggested Points for Discussion: 


1. How are schools and teaching methods of today different from that 
of past generations? How do these methods affect children? 

2. How natural are Junior's attributes of dawdling, collection making, 
getting up late, and poor manners? How can these attributes be 
handled by parents and teachers? 

3. The narrator says that children of this age live in their own world. 
What is meant by this statement? 

4. Children of this age are beginning to strive for independence ? 

How may parents help their children to achieve this independence? 

5. The film depicts Junior's extreme interest in comic books. The 
narrator suggests that the comics are harmful; but on the other 
hand, comics help keep children out of mischief. Just how are 
parents and teachers to handle comic books, listening to the radio, 
and viewing television? 

6. The narrator says that to parents all children are problem children. 
Is this statement valid? What does it mean? 

7. In one scene, a girl has a temper tantrum in a fit of jealousy. Are 
there times when children should be allowed to vent their hostility 
te persons? When? 

8. Are there ever specific answers to questions oi common concern 
in raising children? 

9. How can children be prepared for accepting the addition of a new 
baby inte the family? Is jealousy natural? How can jealousy be 
handled? 


Reference: "Your child from 6 to 12", Federal Security Agency, Social 
Security Administration, Childrens Bureau, Washington 25, DC. For 
sale by the Superintendent of Documents, U.S. Government Printing Of- 
fice, Washington 25, D.C. (20¢). 


This guide was prepared by Irving Tebor, 
Oregon State College 


MARRIAGE IS A PARTNERSHIP — 
Film Discussion Guide 


Coronet, 1951. Sd, bkw, 16 min. (SDVI) 


Suitable Groups: High school or college students, particularly those 
in the late teens or twenties. Any group interested in understanding 
the nature of love and the problem of wise mate selection. Helpful 
to group leaders and counselors. 


Possible Objectives: 

1. To emphasize the need for two to work at a marriage to make 
it successful. 

2. To bring out ideas that what one spouse thinks a grievance, the 
other may also think a grievance but from a different point of 
view. 

3. To show something of the problems of early marital adjustment. 

4. To emphasize the need of parents to release their children emo- 
tionally and mentally, as well as the need of children to become 
emotionally and mentally independent. 


Content: The film shows the problems of early marriage adjustment 
involving a couple who return after their marriage to live in the first 
floor apartment of a house owned by the husband's mother. The film 
begins with the wife on a train en route, as it turns out, with her hus- 
band, Pete, to a new job. (The beginning sometimes confuses viewers, 
for the wife's musing leads them to believe that she has left her hus- 
band. If the leader would explain that the film is a portrayal of a suc- 
cessful marriage, this confusion could be avoided.) The film then 
flashes back to the beginning of their marriage and pictures the hus- 
band's adjustment to his duties as a responsible provider and the wife's 
adjustment to quitting her job and becoming a homemaker. Their ad- 
justments to their respective in-laws and the circumstances which lead 
to the decision to take a new job are well*®portrayed. 


Suggested Points for Discussion: 


1. In what senses was this marriage not really a partnership in the be- 
ginning? Was their failure to achieve a partnership due to an un- 
willingness to make it so? What does making marriage a partnership 
involve ? 

2. Were the two actually growing apart for a time? If so, how could you 
see this? 

3. Were the early marital adjustment of this couple common problems 
of adjustment? 

4. Why was quitting her job a problem for the wife? 

5. Give any evidence you saw that the lack of ability to communicate was 


a 


an important factor in this situation? How important is communica- 
tion in maintaining a good marriage adjustment? What factors help 

or interfere with communication? 

An interesting procedure would be to stop the film just before the 
scene in which Pete gets his job offer (just after her visit with her 
parents) and ask if anyone can see at what points Pete might have com- 
plaints about their marriage. 


7. In the window-washing scene why did the wife feel ''so awkward, in- 
ferior, and mad," 

8. Some viewers think the film is 'over-romanticized."" If you have any 
such feeling, what made you feel this way? 

Reference: 


"Looking Ahead to Marriage" by Clifford Adams. Sold by Mental Health 


Association of Oregon, 420 Park Building, Portland 3, Oregon. 40¢ 
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MARRIAGE TODAY 
Film Discussion Guide 


McGraw-Hill, (Marriage Series) 1950. Sd, bkw, 22 min. ‘ECBT,SDVI) 


Suitable Groups: High school or college students, particularly those in 
the late teens or twenties. Any group interested in understanding the na- 
ture of love and mature marital adjustment. 


Possible Ob jectives: 


1. To portray the nature of a strong, stable marriage relationship. 

2. To show the nature of enduring marriage satisfactions. 

3. To show how husband and wife can contribute to each other's satis- 
factions and needs, 


Content: The film begins with a fairly long prologue which deals with the 
nature of marriage and family adjustment problems in the modern world. 
This prologue is confusing to many viewers in that it is not clear from 
the context what relationship it bears to the rest of the film. Some users 
run this part of the film ahead of time and show only the remaining part 
to their group. 


Following the prologue the film deals with the marriage experiences of 
two couples, Chad and Phyllis Burns and Frank and Kathy Hartford. The 
film flashes back and forth between the two families showing what each 
couple finds of worth and satisfaction in marriage. The film portrays a 
happy marriage and leaves most viewers with a sense of contentment and 
satisfaction. The result is that discussion seems more difficult to get, 
and perhaps less needed for teaching purposes than is the case with most 
films. 


The film closes with a short epilogue similar to the prologue. 


Suggested Points for Discussion: 


l. Is the relationship between the husband-wife teams in this film about 
the same kind of relationship you find between the typical high school 
or college couple who are "head over heels" in love ? 

2. Note how seldom the world "love" is used in this film (two or three 
times in the main body of the film). What words are used in its place? 
Is there any particular significance in the fact that so little direct ref- 
erence is made to "love". Are the words used synonymous with"love"? 

3, Could a couple before marriage attain, or have a good indication they © 
could attain a relationship in their marriage similar to the Burns and 
the Hartfords? 

4. The film says "these marriages are not perfect", In what respects 
do they lack perfection so far as the partners are concerned? 


| 
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10. 


Are these couples involved in a 'ball-and-chain" relationship? 

How much "giving in'' is involved in these marriages? Do you sup- 
pose these partners feel they have given in in any of the scenes in 

the film? 

In pregnancy is it really the case that when the time comes "your 
whole body gets ready for it and so does your mind''? Would this 

be true of death? Is there a principle of human living here? 

An active, stimulating discussion can result from asking the view- 
ers to note all the evidences of emotional maturity which they can. 

In what way did the film characters show maturity? 

There are two happenings in the film which might have caused 
trouble with some couples, e.g. when Frank Hartford without con- 
sulting his wife invited the Kiernans in for an unplanned evening visit, 
and when Phyllis Burns protested the idea of going to the movies with 
the Martins while their building plans were still unfinished. What 
enabled the Hartfords and the Burns to weather these experiences 
without friction? Were common values important at these points? 
Some viewers are dissatisfied with the masculine role portrayed by 
Chad Burns. They feel he "cuts a sorry picture". Do you agree, 
and why? 


5. 
6 
7. 
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THE MEANING OF ADOLESCENCE 
Film Discussion Guide 


McGraw-Hill, (Adolescent Development Series), 1953. Sd, b&w, 16 min, 
(ECBT) 


Suitable Groups: Adit groups interested in understanding the adolescent 
period; college classes in psychology and education; adolescents them- 
selves (though here adult leadership with special insight concerning adol- 
escents would be needed.) 


Possible Objectives: 


l. To help understand some of the common adjustment problems of 
adolescents. 

2. To create an awareness of the need for closer working relationships 
between parents and adolescents. 

3. To help older children understand the problems of younger siblings. 


Content: The film begins by showing the ritual of a primitive puberty rite 


‘and the induction of an adolescent into the tribe. It then pictures modern 


adolescents through the characters of Alex and Joan as more or less frus- 
trated and rebellious, attempting to make five common adolescent adjust- 
ments, These are physical, social, sexual, religious, and moral adjust- 
ments. No solutions are offered. 


Special Comments: Some members of the audience may criticize this film 


because teen-agers are so sharply depicted as frustrated, rebellious, and 
aimless. The setting is sometimes criticized because it is confined to 
small, middle-class, urban families. Some also feel that the use of Joan 
alone in the religious adjustment scene implies that religion is for wo- 
men only. The discussion leader might anticipate these issues or meet 
them when they do arise by raising these questions for discussion: 


l. Is adolescence itself necessarily a period of as such turmoil as is in- 
dicated in the film? 

2. How might adolescent behavior differ ina larger family? An urban 
family? A family in a different social class? A family of today com- 
pared to one a century ago. 

3. Does the religious adjustment sequence which concentrates on the girl 
really portray a cultural attitude or stereotype? 


Suggested Pointsfor Discussion: 


l. Why are physical changes so important to an adolescent? Is adoles- 
cent concern with physical maturation and appearance heightened by 
social and cultural attitudes? 


| 


. Social adjustment is presented only in terms of adjustment to mem- 
bers of the adolescent's peer group? Do we have something akin to 
an age-group caste system, and if so, does it interfere with good soc- 
ial adjustment on the part of both adults and adolescents? 

3. Is sex really "the most difficult adjustment?" If itis, why? Could 
adjustment be made easier? What more than the film shows is involved 
in adolescent sex adjustment? 

4. The film portrays only a formalized, church-affiliated type of reli- 
gion, What can be said for the religious adjustment of adolescents 
who have no such connections, or who reject them? Can religion be 
made more appealing to adolescents? 

5. Alex is pictured as rejecting the authority of his parents' moral edicts 
and turning to group attitudes and standards. These, too, fail him. 

But where does he go from here? The film does not say. Upon what 

criteria shall moral judgments be based? 

6. How could adolescents be given a more meaningful place in our society? 

Why is it so hard in the average city family to give an adolescent real 

and meaningful responsibilities? Discussion on this point may become 

simply a declaiming of the values of ''the good old days."' The leader 
will need to direct thinking carefully if the group is to apply ideas rais- 
ed to present day problems in a helpful, constructive way. 

8. Would the situations portrayed in the film have been helped had the par- 
ents "put their foot down." 

9. There are several scenes which lend themselves to role-playing. 

a. The scene in which Alex's father approaches him about his "hanging 
out'"' at the corner drugstore. Show by acting it out in what other 
ways the situation could have been better handled. 

b. Do the same for the scene in which Alex upsets the vase of flowers. 

10. Does the film stress conformity to and acceptance of conventional soc- 
ial standards too much? Or not enough? 


References: ''Keeping Up with Teen-agers", ''So You Think Its Love". 

(for adolescents) 25¢, "Emotional Problems of Growing Up", "Helping 
Children Understand Sex", "Let's Listen to Youth", "Self-Understanding" 
and "When Children Start Dating", (for adults) 40¢. Sold by Mental Health 
Association of Oregon, 429 Park Building, Portland 3, Oregon. 

"Ethics and Interpersonal Relations". Sent on request by E.C. Brown Trust, 
220 S.W. Alder Street, Portland 4, Oregon 
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THE MEANING OF ENGAGE MENT 
Film Discussion Guide 


Coronet, 1951. Sd, bkw or color, 13 min. (SDVIJ) 


Suitable Groups: High school and college classes and other adolescent 
groups, Parents and leaders of adolescents. 


Possible Objectives: 


1. To encourage young people to take sufficient time in an engage- 
ment period to work through their problems. 

2. To clarify the functions and goals of engagement. 

3. To change attitudes toward breaking engagements. 


Content of the film: This film points out some of the reasons for allow- 
ing enough time in the engagement period to become well acquainted and 
to make premarital adjustments. It opens with a scene in which Tomand 
Rosemary, the principals of the film, become engaged, and plan to get 
married within a month. Rosemary's mother is concerned because she 
feels that Tom and Rosemary have not allowed themselves enough time 
to become ready for marriage. Tom's sister, who is married, expresses 
the same concern to Tom, and points out areas in which the couple needs 
to get better acquainted before the wedding day. Stewart, a friend whose 
marriage didn't succeed, makes Rosemary aware of some adjustments 
she and Tom need to make before they are married. At one point they 
are left by themselves and Rosemary gets a meal for Tom. On this oc- 
casion the two have a quarrel, thus emphasizing their lack of mutual ad- 
justment., After this sharp disagreement the couple decide to allow five 
months for their engagement period. 


Suggested Points for Discussion: 


1. Tom and Mary defined engagement as a verbal agreement to marry 
each other, and announced their engagement at this point. Was their 
definition or their timing wise? 

2. Did Tom and Rosemary know each other long enough before becom- 
ing engaged? How long should an acquaintance be before engagement? 

3. In what ways do couples see each other in a new light after they are en- 
gaged? Do they view their prospective in-laws ina new light, andare 
they so viewed by their prospective in-laws? 

4. What factors should determine the length of an engagement? 

5. What are some of the areas which should be discussed during engage- 
ment? 
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In what ways may the engagement period be considered as the be- 
ginning of marriage adjustment? 

In what ways did Tom and Mary need time to get ready for marri- 
age? 

Should Tom and Mary break their engagement? When is it wise to 
break an engagement ? 


What are some of the problems young people face when they break 
an engagement? What suggestions can you make for coping with 
these problems or for making them less intense? 


Reference: ''Looking Ahead to Marriage" by Clifford Adams. 40¢ 
Sold by Mental Health Association of Oregon, 429 Park Building, Port- 
land 3, Oregon. 
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MEETING THE NEEDS OF ADOLESCENTS 
Film Discussion Guide 


McGraw-Hill. (Adolescent Development Series) 1953. Sd, bkw, 19 
min, (ECBT) 


Suitable Groups: Parents, teachers, and other professional workers 
concerned with adolescents; adolescent groups in schools and churches; 
classes in psychology, sociology and child development. 


Possible Objectives: 
l. To emphasize the importance of meeting the various needs of adol- 
escents. 
2. To show how school, home and community agencies may work to- 
gether in meeting adolescent needs. 


Content: This film centers on the Wilson family which has in it a 14- 

year old son, Tom, anda 17-year old daughter, Janet. The action is 
directed to showing how Tom and Janet are helped to adjust to (1) phy- 
sical changes, (2) mental needs, (3) spiritual needs, (4) social needs,and 
(5) emotional needs. More awareness of the impact of the world outside 
the community and of social agencies is contained in this film than inmost. 


Suggested Points for Discussion: 
1. The film makes the point that the needs of adolescents are little dif- 


ferent from their needs when they were children. The approach to 
meeting these needs has to be changed, however. This could lead to 
a discussion of how children's needs are met at different age levels. 

2. Parties, dances, membership in clubs, frequent intimate conversa- 
tions with friends and other kinds of adolescent behavior are recog- 
nized as having purpose. This might lead into a discussion of the pur- 
poses of other types of adolescent behavior such as giggling, secretive- 
ness, slouchy dress and speech, and long telephone conversations. 
Does knowing the purpose help parents in handling the adolescent? 

3. Do you like the part the father plays in this film? Pay particular at- 
tention to his role in the portion of the film which deals with the emo- 
tional needs of adolescence. Does he seem well integrated into the 
family? If you are not satisfied, what changes would you want to make? 

4. Note as many points and ways as you can in which the Wilson family 
affected and was affected by the world outside the family. Can the 
viewers add illustrations from families they have seen? 

5. The opening scene in which Tom displays poor table manners some- 
times engages the attention of adults. It will make a discussion point 
concerning the teaching and importance of adolescent manners if the 
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leader wishes to utilize it. 

6. Are the five areas of need too highly generalized to be of maxi- 
mum help in understanding specific concerns? Some groups decide 
they are and find it profitable to develop specific phases of the need. 
The film does this when it points to foods, rest, and sleep needs as 
a phase of physical needs, 


References: "So You Think It's Love" (for adolescents) and ''Keeping 
Up with Teen-Agers" 25¢, Also "Emotional Problems of Growing Up", 
"Helping Children Understand Sex", ''Let's Listen to Youth", "Self- 
Understanding", 'When Children Start Dating". 40¢ (all for adults) 
Sold by Mental Health Association of Oregon, 429 Park Building, Port- 
land 3, Oregon. 
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PALMOUR STREET 
Film Discussion Guide 


Health Publications Institute, 1950. Sd, bkw, 27 min. (ECBT, LAP, 
SDVI) 


Suitable Groups: College classes and adult groups in child development 
and family relations, 


Possible Objectives: 
l. To give a realistic picture of some of the problems that confront 
parents, 
2. To give examples of possible effects of various methods of child 
rearing. 
3. To indicate possible effects upon children of husband-wife adjust- 
ment in marriage. 


Content: The film centers on a Negro family in Georgia, a family not 
without some friction and problems, but one built on the sound founda- 
tions of emotional warmth. Living next door is Aunt Esther who appears 

to lack understanding and the ability to express affection toward her child- 
ren. Toward the end of the film, the father of the first family has an ac- 
cident which poses some problems for the mother. The film ends with 

the narrator asking the audience what this mother might do in sucha ase, . 


Special Comment: Experience with showing this film to white audiences 
indicates that it is probably best to announce that it was made by Neg- 
roes, but that experts in the field have considered it so good that it has 
been recommended for all those interested in better family living. 


The dramatic injury of the father at the end sometimes takes attention 
away from other aspects of the picture that seem to be more fruitful for 
general discussion, It is recommended that the audience be told of the 
ending and asked to focus their attention on the various parental attitudes 
and how they affect the children in the two families. 


Suggested Points for Discussion: The best liked scene in the film shows 
the father coming home in a happy mood and taking the children off the 


mother's hands while she prepares dinner, Many wives express the 
wish that their husbands would do the same. How could wives get their 
husbands to do this? Would it be best to go home and ask the husband 
why he is not "that way"? 


The least liked scene shows Aunt Esther displaying little or no under- 
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standing of the emotional needs of children. Some people see them- 
selves in her and are disturbed, while others are disturbed for fear 
a baby sitter might mistreat their youngsters. A question may be 
posed regarding the type of person that Aynt Esther really is. Is there 
not a little of her in all of us? If so, how might we best deal with our- 
selves? If people like Aunt Esther must care for children, how might 
parents best handle the situation? Can children be helped to under- 
stand such people? Is it a good idea to attempt to develop such under- 
standing in children? 


Another disturbing scene is the one in which the husband and wife quar- 
rel. The question about the effect such a fight might have on the chil- 
dren might be discussed since some people are not satisfied with the 
answer in the film. 


Other scenes which might stimulate discussion are: 

l. The father patted the dog as his son watched. How do fears develop 
in children? How important are parents!’ fears? 

2. The children were dancing. What are some of the problems invdv- 
ed in such situations, especially when parents feel that their chil- 
dren should not do things that may seem all right to their children 
and their friends. 

3. The mother loses her patience with her eleven year old girl and 

later indicates she is sorry. Should parents admit to their children 

that they have been wrong in their actions toward them? 

All members of the family are enjoying dinner together, Are most 

family meals like the one in the film? Why not? 

5. A group of girls were told a "dirty story" by an older girl. Why was 

the one girl able to turn away? 

The working mother leaves a lunch out for eleven year old girl so 

that it will be there when the girl comes home from school, Is there 

a psychological significance here? 

7. Aunt Esther shows preference to the baby while pushing away the three 
year old boy. How does this affect everyone in the situation? 

8. Aunt Esther's son commits a delinquent act? Was his mothers re- 
action the best ones to have been made? 


References: ''Fears of Children", "Guide to Successful Fatherhood", 
"Helping Children Develop Moral Values", 'How To Live With Children", 
"Why Children Misbehave", 40¢. Also "How To Discipline Children", 
‘Mental Health is a Family Affair", "Understand Your Child", "Working 
Wives and Mothers". 25¢. Sold by Mental Health Association of Oregon, 
429 Park Building, Portland 3, Oregon. 
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PHYSICAL ASPECTS OF PUBERTY 
Film Discussion Guide 


McGraw-Hill (Adolescent Development Series), 1953, Sd, bkw, 
19 min. (ECBT) 


particularly parents and high school teachers; college classes in psy- 
chology and education; adolescents themselves (though here adult 
leadership with special understanding of the feelings and problems 

of adolescents is needed), Suitable for mixed groups of adolescents, 


Possible Objectives: 
1. To provide the facts about pubertal changes in both boys and 
girls. 
2. To suggest some ways in which the progress into puberty and 
through adolescence can be made easier. 


Content: This is almost a straight text-book resume of the physical 
changes of boys and girls in puberty. The first half of the film is 
animation; the last half is played by actual characters. In the latter 
half, however, there is no dramatization. The players are the back- 


drop which reflects the factual information being presented. 


The first half of the film discusses the changes which occur in John- 
nie, the adolescent boy, and then in Janie, the adolescent girl, at the 
time of puberty. The primary and secondary sexual characteristics 

of puberty in each sex are described. 


In the latter half Johnnie and Janie are seen in their own homes, and 


with their friends. Their needs for physical activity, food, peer 
acceptance, mental challenge, and understanding are portrayed. Typi- 
cally, Janie has blemishes, and Johnnie upsets his soup at the table 

and wilts under the exasperated, not-very-understanding reactions of 
his mother. 


The film ends with a warning against the common danger of ''burning 
the candle at both ends". 


1. In what ways and to what degree are physical development and 
appearance important to the adolescent? Do they condition his 


_ Suitable Groups: Groups interested in understanding the adolescent; 
Suggested Points for Discussion: 


acceptance or rejection by his peers? By his parents and others 

of his elders? In what ways does our culture lay strong emphasis 
on physical development and appearance? This is an important 
point and will justify considerable attention. 

Do any of the parent viewers see behavior portrayed as normal 
which they had wondered about in their own children? 

Does the film in its closing over-emphasize the ''dangers'' that may 
overtake the adolescent? 

What other possible worries or concerns of an adolescent may arise, 
which are not mentioned here? 

What are some of the psychological problems of the late maturing 
boy and the early maturing girl? Of the early maturing boy and the 
late maturing girl? How can our schools and homes ated these 
individuals ? 

How can parents become more understanding and helpful to the adol- 
escent who faces problems in his maturing? 


References: ''Helping Children Understand Sex" (for adults), ‘Let's 
Listen to Youth", "Understanding Sex'"' (for adolescents). Sold by the 
Mental Health Association of eRe 429 Park Building, Portland 5, , 
Oregon (40¢) 
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PREFACE TOA LIFE 
Film Discussion Guide 


United World Films, 1950. Sd, bkw, 29 min. Produced for the National . 
Institute of Mental Health. (LAP, OSBH, SDVI) 


Suitable Groups: Upper grades in high school, college classes, expectant 
parents, and parents of infants or preschool children. 


Possible Objectives: 
1. To show how family relationships affect the child's personality. 
2. To point out how parents' ambitions for their children influence their 
handling of these children, and to help them modify their ambitions. 
3. To stress the importance of accepting children as they are. 
4. To emphasize the effect of parents' own problems on their attitudes 
toward their children. 


Content: The picture portrays three versions of family relationships and 
their effects on the child, In one, Michael Thompson is dominated by a 
stern father who expects too much of the boy--pushes him too hard and fast 
toward adulthood. An unfortunate outcome also results because Michael 
grows up tied to his mother's apron strings. The third sequence is por- 
trayed as the "right" one; letting the child develop in his own way without 


imposing parental ambitions on him. 


Special Comment: This film carries tremendous emotional impact. It needs 
a skillful discussion leader to draw out the positive mental health principles 
suggested. Otherwise many viewers tend merely to ''blame" parents for mis- 
takes in child rearing. Adolescents can be helped to think in terms of how 
they might constructively guide children of their own. They may also see 
ways of dealing with undesirable patterns in their own homes. Parents of 
toddlers can be encouraged to modify some negative techniques which might 
have damaging results. ''Preface toa Life'' sometimes stirs deep feelings 

of guilt and anxiety for fathers and mothers whose youngsters are almost 
grown. Such parents may feel: "It's too late now. . . I have made these 
mistakes already.'' It is therefore suggested that the film not be used with 
general Parent-Teacher Associations or other large parent groups, but 
rather with parents of school-age children only in small-group situations 
where individual attention may be given by a trained leader. 


The discussion leader should be careful to point out that the home's general 
emotional climate is all important in determining adjustment, rather than 
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a few specific situations as the film implies; also that ''you don't have to 
be perfect" to be a good parent. Some viewers are confused by the flash- 
back technique used. This may be offset by briefly summarizing the three 
chid-rearing attitudes pictured before the film is shown, 


Suggested Points for Discussion: The commentator asks several questions. 
Some of these are good discussion starters. The following questions will 
also be helpful: 

1. Where do parents' dreams for their children originate in the first place? 

2. Are fathers more likely to be too demanding? Mothers, more over- 
protective? Explain. 

3. How much effect do "incidental" people, like the cross neighbor and the 
milkman, have on a child's personality? 

4. To what extent can parents mold their children? How much should they, 
if they can? Were these parents trying to mold too much? 

5. How can we tell when there are too many ''don'ts" for the youngster? 

6, Could parents ever shout at their children and still be good parents? 

7. What other things aside from parental behavior influence personality 
development? 

8. In what other ways might Michael have reacted to his father's harshness? 
To his mother's babying? (Bring out the point that many variations of 
response are possible; that there could be an infinite number of Michaels 
--not just three!) 

9. How do you suppose Daniel Thompson, or Homer, felt toward babies and 
small children when they themselves were adolescents? 

10. Was Michael's father (in the first episode) afraid of his son's becoming 

a sissy? Is this fear common in our culture? 

11. Discuss implications of the following scenes: (Certain of these might 

be role-played to show better ways of handling). 

a. Michael with boxing gloves, both parents present. 

b. Arrival of the new baby brother. 

c. The boy awakens at night, frightened. 

d. Occasions when Michael needs his thumb as a comforting device. 

e. Young Michael, uncomfortable with girls. 

f. Michael as an adult who "'tells off the boss"; dislikes authority. 

g. Little brother when treated as nuisance. Was the treatment of little 
brother as a pal satisfactory? 

12. This is a film which could be stopped at certain points for discussion. 

Natural breaks are after the portrayal of each possible method of rearing 

Michael. 
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RIGHT OR WRONG -- MAKING MORAL DECISIONS 
Film Discussion Guide 


Coronet, 1951. Sd, bkw, 10 min. (SDVI) 


Suitable Groups: Junior or senior high school groups. Groups inter- 
ested in problems of moral behavior. Psychology classes, Church 
groups. 


Possible Ob je ctives: 


1. To stimulate discussion on making moral decisions. 
2. To stress the importance of having a sound foundation of thought 
upon which to base moral decisions, 


Content; The film portrays a boy, Harry Green. He is being initiated 
into a gang. Asa part of his requirements he is told to imitate one of 
the gang, whohas just thrown a stone through a warehouse window. Harry 
hesitates; is seen and recognized by the night watchman, who is faced 
with a moral decision, Shall he report Harry to the pelice? He does, 
and in quick succession Harry's mother, the owner of the warehouse, 
the police sergeant, a man from Harry's church, and Harry himselfare 
all involved in making moral decisions. Harry's principal problem is 
whether he shall tell who else was involved with him, 


The film simply presents the situations, It makes no attempt to give 
answers. That is left for the discussion following the film. 


Special Comments: The film should stir much discussion on how totell 
whether a thing is right or wrong. The situation is handled strictly 
within the traditional legal-judicial framework, It is almost certain to 
lead into some discussion of juvenile delinquency, particularly with a 
group of adults, 


Suggested Points for Discussion: 
1. How do you tell whether a thing is right or wrong? What factors do 


the people who are making decisions in this film take into account as 
they make their decisions? Each might be taken in succession and 
a discussion directed toward what he had in mind as he made his dec- 


ision. 

2. Why is Harry so reluctant to tell the authorities who were associated 
with him in breaking the windows? What might have made it easier 
for Harry to tell? 

3. The film says that whether or not to tell is Harry's moral problem. 
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Is it Harry's alone? Or are others involved in it with him? 

4. Could (and should) this whole matter have been handled in quite a 
different way? In this connection, it would be quite interesting, 
if possible, to show the film "Gossip" at the same time. It would 
be interesting to compare the way the principal of the high school 
handled the gossiping situation with the way the authorities work 
with Harry. Are the philosophies in the two situations the same? 

5. Should everyone who has misbehaved in a certain way receive ex- 
actly the same treatment? We speak of being consistent. Upon 
what standards shall consistency be based? 

6. What is the best way to deter an individual from future misbehav- 
ior? How effective is punishment? Verbal reproof? Ignoring the in- 
dividual? Other methods? 


References: 'Ethics and Interpersonal Relations" by Lester A. Kir- 
kendall and Curtis E. Avery, sent on request by E. C. Brown Trust, 
220 S.W. Alder Street, Portland 4, Oregon. 


"Helping Children Develop Moral Values", sold by Mental Health Assoc- 
iation of Oregon, 429 Park Building, Portland 3, Oregon. (40¢) 
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ROOTS OF HAPPINESS 
Film Discussion Guide 


International Film Bureau (Emotions of Everyday Living Series), 1953. 
Sd, bkw, 24min. (SDVI) 


Suitable Groups: High school and college classes in family relations, 


psychology, and personality development; youth groups in churches and 
other youth organizations. Adults and parent groups. 


Possible Objectives: 

1. To show how human relationships affect human behavior, emotions, 
and personality development. 

2. To emphasize the importance of the affectional bonds between par- 
ents as basic to a wholesome psychological climate for children. 

3. To clarify the meaning of maturity. 

4. To point out the need for continuing adjustment and growth on the 
part of parents. 

5. To develop an understanding of the effect of quarreling parents on 
the personality development of children. 

6. To show the relationship between self-respect and the ability to 
accept and understand others. 


Content: This film portrays dramatically the effect of human relation- 
ships and their accompanying emotional tones on the development of 
personality. The major part of the film is built around the lives of a 
very happy Puerto Rican family. Although the family is poor, and the 
father Juan Tomas Garcia must work hard to make a living, he and 

his wife, Maria, have found contentment.and satisfaction. The warm 
emotional climate produced by these marriage partners has a very whole- 
some effect in the development of their four children, Petra, an adoles- 
cent girl, Juanito, a preadolescent boy, Jesus, a preschool boy, and 
Conchita, the baby. 


The film emphasizes the role played by the father. Juan Tomas accepts 
himself and respects himself. Because he has an appreciation of his own 
worth, and feels no need to prove his worth; he is able to see the true 
value of his wife and children, and accept them as good. Such an attitude 
in the parent enables the children to develop appreciation for themselves 
and to grow in a wholesome way. The family relationships in this home 
are dynamic and changing. The development of personality and social 
relationships is never final and complete. When Juanito brings home a 
rabbit his father is faced with a need for adjustment to a new idea--that 
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rabbits may be good to eat and may be profitable to raise. He makes 
the adjustment, and thereby facilitates Juanito's growth toward manhood. 


A brief contrasting scene of a home in which anger and hostility reign 
shows the damaging effect on children of such a psychological climate. It 
also suggests some of the causes for anger and hostility. The film ends 
with a final happy scene in the home of Juan Tomas. The viewer is left 
with a feeling of relaxation and contentment, and sees the value of the habit 
of happiness for a wholesome family life. 


Possible Points for Discussion: 

1. On the basis of what you have observed in this film, what would you say 
are the most important characteristics of a good home? 

2. In what ways does the role of the father, as depicted in this film, differ 
from the popular concept of the masculine role? Was Juan Tomas a 
"he'' man? Where did Juan Tomas get his strength? 

3. Why are the interpersonal relationships between the parents, and the 
emotional climate of the home so important to the growth of the child? 

4, In what way is the care needed by the adolescent different from the care 
needed by younger children? 

5. Why was Petra able to see through the flattery of the boys at the spring? 
Why are some girls blind to and deceived by flattery? 

6. If parents are going to nurture healthy children and help them fulfill their 
natures, what are some of the important factors they should keep in 
mind? 

7. As you think over this film, what would you say are the characteristics 
of a mature person? What characteristics might be added to those men- 
tioned in the film narration? 

8. Why is it hard for a man to learn new things from his son? Do children 
ever threaten their parents in their efforts at growing up?. If so, how? 

9. What produces angry, hostile people? Is it true that anger and hostility 
in a home will cause the children to marry as an escape? 

10. Many people are especially pleased with the tree planting scene. What 

is good about it? Does it portray any important principles of child- 

rearing? 

11. There is a definite absence of rivalry and hostility between the children 

in the Garcia family. How would you account for this? 


References: ''Making the Grade as Dad" (25¢) and "Guide to Successful 
Fatherhood" (40¢). Sold by the Mental Health Association of Oregon, 429 
Park Building, Portland 5, Oregon. 
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SOCIAL-SEX ATTITUDES IN ADOLESCENCE 
Film Discussion Guide 


McGraw-Hill (Adolescent Development Series), 1953. Sd, b&w, 22 min. 
(ECBT) 


Suitable Groups: Parents, teachers, and other professional workers con- 
cerned with adolescents, adolescent groups in schools and churches, 
classes in psychology, sociology, and child development. 


Possible Objectives: 
~ 1, To stress the value of early sex education by parents. 
2. To show the different psycho-sexual stages through which children 
pass as they grow to adulthood. 


Content: The film begins with the wedding of Mary and Bob, then flashes 


back to the childhood of Mary, and then Bob, showing the kind of sex edu- 
cation they received in their homes, They are carried through their res- 
pective adolescent dating experiences and on into the dating relationship 
which led to their marriage. The sex education in the home (there is none 
from any other source in this film) is given by the mothers, (Bob is evi- 
dently fatherless.) The mothers get along very well with their sex educa- 
tion tasks as long as they are dealing with objective facts about reproduc- 
tion. When their children start dating, however, their capacity to help 
them seems to be gone. Bob is portrayed as a headstrong character who 
drinks, attends "plenty of wild parties" and, the film intimates, probably 
exploits girls sexually. In the end he seems reformed and has a different 
attitude when he enters marriage. 


Special Comment: Of all the films in the Adolescent Series this film will 
tax the insight and skill of the discussion leader most. It should be pre- 
viewed carefully once or twice before discussion. Many parents will be 
uncomfortable with the film, for it pictures the dating period as one in 

which parents are worried and frustrated, and adolescents impetuous, head- 
strong, and secretive. Adolescents may feel that their problems are por- 
trayed, but that no help is offered for coping with them. Thorough discus- 
sion of the film would take several periods. Hence the leader will need 

to select and help the viewers select the most important points. 


Suggested Points for Discussion: 

. Are you satisfied with the father's role in sex education as portrayed? 
4 Contrast the difference in the sex education approach of the two fami- 
lies. Bob's mother ''made him conscious of sex''. Mary's parents 

waited for her to ask questions. Which is the better approach? 
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. Does a boy have to go through "'the desperate rush to find out all about 


sex''as Bob did? Is Bob's experience typical, desirable, and/or nec- 
essary? Does the film imply that boys must ''sow their wild oats"? 
How should the ''we love each other" argument as a justification for pet- 
ting and sexual experience be handled? 


. At one point the film seems to regard petting as an acceptable part of 


Bob's and Mary's relationship. This might lead into a discussion of the 
motives for petting, what attitudes to take toward it, etc. 


. How should Bob's mother have handled the situation after she found the 


drawing in Bob's book? 


. Both Mary and Bob resent and reject their mothers' questions about 


their dating relationships. Bob in particular feels that whom he dates 

is his private business. His mother accepts this assumption. Would 
you agree that a strictly "hands off'' policy is best? Our cultural pat- 
tern might be contrasted to one in which parents select their children's 
mates. 

The film speaks of the importance of love; yet some viewers feel it 
portrays only physical passion. What is love? 

Bob characterizes his mother's morals as ''old-fashioned''. How can 
parents meet this argument? Upon what should moral standards be 
based? Is it social custom, authority, individual conscience or what? 
Would these parents have been any better off if the school had been work- 
ing with them? 

Could the parents have done anything to increase their capacity to talk 
with and feel close to their children? Did they have as much contact 
with the friends of their children as is desirable? If they had had closer 
associations with their children and their friends would this have helped 
in the sex education processes? If so, how? 

The film makes considerable use of the idea of ''stages'' of development. 
This might lead to an interest in more careful study of the stages of 
psycho-sexual development, 


References: ''Helping Parents Become Better Sex Educators", by Lester 


A. 


Kirkendall. Sent on request by the E. C, Brown Trust, 220 S. W. Alder 


Street, Portland 4, Oregon. ''How To Tell Your Child About Sex" (25¢) 
and '"'Helping Children Understand Sex"' (40¢). Sold by the Mental Health 


Association of Oregon, 429 Park Building, Portland 5, Oregon, 
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THIS CHARMING COUPLE 
Film Discussion Guide 


McGraw-Hill (Marriage Series), 1950. Sd, bew, 20 min. (ECBT,SDVI) . 


Suitable Groups: High school or college youth, particularly those in the late 
teens or twenties. Any group interested in understanding the nature of love 
and the problem of wise mate selection. 


Possible Objectives: 
~~ 1, To show what is involved in wise mate selection. 

2. To indicate the possible errors into which couples may fall as they 
move into marriage propelled by unrealistic concepts of love and 
marriage. 

3. To give viewers the experience of analyzing the nature of a relation- 
ship from observation of the behavior of those involved in it. 


Content: The film portrays the romance of Ken, a young college instructor, 
and Winnie, a capable young woman, the Dean's assistant. The film has a 
strong dramatic quality which results in most viewers becoming deeply in- 
volved. It is composed of five sequences. (1) The film opens with Ken and 
Winnie in the divorce court so it is clear from the beginning that their mar- 
riage has failed. (2) A flashback picnic scene at the early part of their 
romance. Here Ken and Winnie are shown alone and indications are given. 
as to the nature of their relationship. (3) A dinner scene in which Ken and 
Winnie are shown with some of Ken's friends. The evening ends in an un- 
reconciled quarrel. In this sequence one of Winnie's friends soliloquizes 
about Winnie and her ambitions. (4) This sequence begins with a soliloquy 
on Ken, a sequence which moves on to an expedition which Ken takes to 
record the folk music of the mountain people. Winnie follows him and a 
reconciliation follows. (5) The Wedding of Ken and Winnie. 


Special Comment: This film would most logically be used when a group was 
studying mate selection or the characteristics of mature love. The general 
plot of the film might be described and the viewers asked to watch for signs 
in the film which should have warned Ken and Winnie of trouble ahead. The 
viewers might also analyze the motives of Ken and Winnie, and the forces 
which caused them to feel they were in love. 


Suggested Points for Discussion: 


1, What caution signs did you see in the film? Why did these caution signs 
escape Ken's and Winnie's notice? 

2, What did each of them hope to get from their marriage? What did each 
really feel about the other? Were they really in love with each other? 
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What do you think Ken and Winnie should have done after their quarrel 
on the porch? 

Could they have changed enough to be happy with each other? How 
much can people change? Is change sometimes accomplished at too 
great an expense (if it can be accomplished)? The whole question of 
reform and realistic expectations concerning change can enter here. 
Suppose Ken and Winnie, before their divorce, had gone to visit a 
counselor. What complaints do you suppose they would have made 
about each other? 

Many times Winnie receives more severe criticism than Ken. If this 
occurs in your group, you might ask why this is happening. 

Were this couple "doomed to fail" as the narrator indicated in the last 
sequence? 

In many youth groups there is an obvious uneasiness with this film at 
its close. A provocative question is ''Why are you so bothered by this 
film?" This usually reveals upsets over the breaking of Ken and Win- 
nies relationship, and leads to a discussion of when a relationship 
should break, and how it shculd be broken. 

A very effective way to use this film is to stop it sequence by sequence 
to judge the quality displayed in the relationship as the film progresses. 
If used in this way the first (divorce court) sequence should be run off 
before the viewing group comes in. They are then unaware of the dis- 
astrous conclusion to the relationship and are able to discuss without 
preconceived ideas the quality of the relationship as the film proceeds 
from sequence to sequence. 


References: "So You Think It's Love?" by Ralph Eckert (25¢) and ''Look- 
ing Ahead To Marriage" by Clifford Adams (40¢). Sold by the Mental 
Health Association of Oregon, 429 Park Building, Portland 5, Oregon. 
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WHO'S BOSS 
Film Discussion Guide 


McGraw-Hill (Marriage Series), 1950. Sd, b&w, 16 min. (ECBT,SDVI) 


Suitable Groups: High school and college classes studying marriage and 
family relations; adults interested in the family; church groups. 


Possible Objectives: 
1. To show how competitiveness and rivalry between marriage partners 
can damage the relationship. 
2. To stress the idea that it takes work to make a successful marriage. 
3. To show that in a successful marriage each has to forego some of 
his individual wishes in the interests of a team arrangement. 


Content: The film centers on a couple, the Jacksons, whose "brittle mar- 
riage'' shows definite signs of breaking. Both work (as a reporter and 
photographer) for the same newspaper; but instead of forming a team, they 
are strong competitors. They realize the precarious condition of their 
marriage and after a false start or two begin to work on it. The latter part 
of the film portrays the Jacksons seven years later with two children. 
Having learned not to compete and how to work at their marriage, their 
marriage is now working for them. The question of ''Who's Boss" has not 
been answered, but in a working partnership it has ceased to be an issue. 


Special Comment: High school audiences sometimes deride this film as 
unrealistic, and a few may laugh at two points in the film. One is the 

point at which Mike Jackson displays considerable feeling in his hotel room. 
While a man could well feel that way, his acting is somewhat over-done 

for some teen-agers. The other point is the one at which Jennie Jackson 
implies she is pregnant by saying to her husband, ''You'd better take me 

to a doctor". Laughter does not mean the film is ineffective. If the dis- 
cussion leader can simply recognize with the pupils why they laughed, 

this will relieve any feeling which might exist, and discussion will go along 
satisfactorily. 


Suggested Points for Discussion: 


1. What were the causes of trouble in this marriage? (It is easy to get sur- 
face issues such as money, lack of mutual friends, and grouchiness.) 


It helps to clarify the real causes of marital conflict to go behind these 
to recognize that rivalry, divergent values, and uncurbed individual - 
ism are causing conflict in this marriage. 


What were the actual adjustments made in the course of the film which 
enabled the couple to adjust to each other? 


Did this couple have unreal expectancies as to what marriage would be 
like? 


This couple had a common interest--newspaper work--but it didn't save 
their marriage. What reservations must be made so far as common 
interests are concerned? 


If used in a high school class the pupils' reaction to the scene in which 
pregnancy is implied may provide an opening for recognizing the need 
and value of sex education. 


The issue of whether women should work outside the home and under 
what conditions can easily arise from this film. 
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WHO'S RIGHT 
Film Discussion Guide 


McGraw-Hill (Marriage Series), 1954. Sd, b&w, 18 min. (ECBT) 


Suitable Groups: Mature teen-age groups, particularly high school seniors; 
college students; other groups of young adults; classes for young married 
couples, 


Possible Objectives: 

1. To show how absorption in one's own needs blinds one to another's 
viewpoint and helps to produce marital disharmony. 

2. To develop a capacity for seeing the other fellow's side. 

3. To emphasize the necessity for each partner in a marriage to recog- 
nize and praise the contributions of the other. 

4. To show how impulses toward showing affection and restoring harmony 
after a quarrel are sometimes blocked by pride. 

5. To point out that blame in marital conflict never rests wholly on one 
person. 

6. To emphasize the need for understanding and communication between 
marriage partners. 


Content: The film deals with the 11-month-old marriage of Frank and Honey 
Carson. Each, as seen through the other's eyes, must bear the blame for 
the sad state of their marriage. Each spouse is seen in a highly unfavorable 
light, while 2ach feels that he is much wronged. 


Frank arrives late for dinner, absorbed in what has happened at the office 
during the day. He ignores Honey and her meal while he talks about his 
work. Finally her inattention irritates him, and he berates her for her lack 
of interest in him. She counter-attacks, and the Carsons engage in a furious 
argument, The film then shows each spouse in a separate room, each feel- 
ing sorry for what has happened and each with an impulse to apologize and 
make up, but each unable to yield to the impulse. The film closes by posing 
the question, ''What can be done?" 


Special Comment: The picture leaves the audience with varying reactions. 
Some feel sympathy for both husband and wife, especially in the early scenes 
where each expresses his own complaints. Others are left with a general 
impression of unhappiness and think the film disturbing and disillusioning-- 
especially its effect on young people contemplating marriage. Still others 
see it as an ''eye opener'' to premarital groups, who may be challenged to 
seek causes and work out possible solutions to the conflict depicted. The 
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discussion leader needs to be alert to the possibility that some groups will 
plead for a quick solution to the problem. They may complain that the 
film "doesn't give us the answer" or "leaves everything up in the air". It 
usually helps to note that the film producers deliberately planned this film 
to create discussion and stimulate thought; also that human relationships 
are highly complex, and not subject to pat answers! 


Who's Right lends itself well to role-playing. The leader may ask for vol- 
unteers, or otherwise select a man and a woman from the audience to re- 
enact the quarrel at the dinner table, but with a different outcome. It is 
especially helpful to ask each "'actor'' afterward how he or she felt during 
the scene. It also is productive to analyze the film (or the role playing) 
from the standpoint of our usual concepts of sex roles. 


One productive approach is to ask the group beforehand to watch Frank and 
Honey carefully, asking themselves: ''With which person do I side--or with 
either?'' Afterward, it is interesting to take a poll and see where most of 
the sympathies lie. More mature persons will hesitate to side with either 
partner and will be able to see the needs and problems of both. Less mature 
persons may want to make either the husband or the wife a scapegoat. 


Suggested Points for Discussion: 


1. In what way did the husband's homecoming set the mood for the evening? 
Could his wife have altered this mood, or reacted differently? 

2. Why did Frank talk so incessantly about his job? Is this a common prob- 
lem? 

3. Have Frank and Honey really changed since their marriage? Might they 
have foreseen trouble during their courtship? Is this kind of post-mar- 
riage disillusionment common or necessary ? 

4, Why did the argument end in such a violent outburst? Might, or should, 
this have been averted? : 

5. What kept each partner from taking the step toward reconciliation? Was 
this a sound reason for holding back? 

6. What did each do that accentuated the conflict? Who should have made the 
first concession? 

7. From the standpoint of personal adjustment what kind of person needs to 
feel he is right all, or practically all, the time? What can his or her 
spouse do to help this situation? 
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